EARLY LEARNING

SCHOOLS

“We are what we repeatedly do. Excellence, then, is not an act, but a habit.”
								- Aristotle
Each and every day, educators in early learning schools around the world seek new ways to help young
children learn and grow and reach their greatest potential. No longer are parents and communities
satisfied with the minimum requirements. Educators must be prepared to meet this demand and
continue to improve as they strive for excellence.
The commitment to continuous improvement is a dynamic effort, consistently requiring attention and
revision. AdvancED expects this commitment from the educational institutions we serve, and we expect it
of ourselves. To that end, once every five years, AdvancED reviews, and revises if necessary, the Standards
that serve as the foundation of the AdvancED Accreditation Process.
These AdvancED Standards for Quality Early Learning Schools not only provide the foundation for the
AdvancED Accreditation Process, but also represent the continued evolution of accreditation as a powerful
tool for driving effective practices in support of young children.

About AdvancED
The world’s leader in accreditation and school improvement, AdvancED believes that young children must be
prepared to succeed in a constantly-evolving and diverse world and that early learning schools have a deep
responsibility to deliver a safe environment and developmentally appropriate quality education to young
children from all walks of life.
We have been experts in accreditation and school improvement since 1895, and bring this 100+ years of
experience and expertise through three US-based accreditation agencies — the North Central Association
Commission on Accreditation and School Improvement (NCA CASI), the Northwest Accreditation Commission
(NWAC) and the Southern Association of Colleges and Schools Council on Accreditation and School
Improvement (SACS CASI).
The AdvancED Accreditation Process, a protocol embraced around the world, is a clear and comprehensive
program of evaluation and external review, supported by research-based Standards, and dedicated to helping
schools, school systems, corporation systems, and education providers continuously improve.
AdvancED is committed to sharing the knowledge and practice generated by schools throughout its global
network to inform and influence practice on issues related to education quality.

We believe in the power of education.
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Anatomy of a Standard
AdvancED is fervently committed to the care and education of all young children. In that regard, AdvancED employs
a research and performance-based protocol for early learning schools that commits to the care, education, learning,
growth and development of young children. AdvancED holds its accredited early learning schools accountable to high
quality educational and childcare standards and results supported by an engagement of continuous improvement.

AdvancED Standards for Quality Early Learning Schools
The AdvancED Standards for Quality Early Learning Schools provide the foundation for the AdvancED Accreditation
Process. The Standards also represent the continued evolution of accreditation as a powerful tool for driving effective
practices in support of young children.
The AdvancED Standards for Quality Early Learning Schools are comprised of Standards, Indicators and Criteria. The
Standards are research-based, comprehensive quality statements that describe conditions that are necessary for
early learning schools to achieve organizational effectiveness and ensure young children learn and grow. These
Standards support an education process that is truly visionary; characterizing how early learning schools should
operate to promote a culture of continuous learning that is fluid – engaging leaders, staff and parents. The Indicators
are operational definitions or descriptions of exemplary practices and processes, together providing a comprehensive
picture of each Standard. The Indicators will be scored individually through a set of Criteria. These Criteria contain rich,
detailed descriptors of what each Indicator looks like in practice. The performance of each early learning school will be
rated on each Criteria as “Met” or “Not Met” based on evidence.
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Together, the Standards and accompanying Indicators and Criteria focus on childcare and
educational best practices within an early learning school that ensure student growth and
organizational effectiveness. No one Standard or set of Indicators and Criteria is complete
without considering all five as a collective whole. Their inherent connectedness is critical to
understanding and application at each early learning school.
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AdvancED Standards for Quality Early Learning Schools
Standard 1: Purpose and Direction
The school maintains and communicates a purpose and direction that commit to a sense of community and
relationships among young children and adults; developmentally appropriate cognitive, emotional, social, creative and
physical growth and development; as well as shared values and beliefs about teaching, learning, development and
care for young children.

Standard 2: Governance and Leadership
The school operates under governance and leadership that promote and support learning, growth and development
in young children; family involvement; and school effectiveness.

Standard 3: Teaching and Assessing for Learning
The school’s curriculum, instructional design and assessment practices guide and ensure teacher effectiveness and the
developmentally appropriate cognitive, emotional, social, creative, and physical growth and development of young children.

Standard 4: Resources and Support Systems
The program has resources and provides services that support its purpose and direction to ensure success for all children.

Standard 5: Using Results for Continuous Improvement
The school uses data about the developmentally appropriate learning, growth and development of young children
and overall school effectiveness to guide continuous improvement.
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Standards for the Future
“We believe education can change the life of a child. We seek to serve institutions that are dedicated to a
standards-based approach to quality improvement for the ultimate benefit of their students.”
Dr. Mark A. Elgart
President and CEO
AdvancED
Through our own commitment to improvement, AdvancED revises its Standards to ensure that they remain relevant
and current as the foundation of the AdvancED Accreditation Process. There are very practical reasons to review the
Standards – our knowledge of effective practices changes, and research reveals new information about factors that
contribute to student achievement and the learning, growth and development of young children.
However, revising the Standards also opens the door to considering future trends in education and AdvancED’s own
research and findings from the institution visits at the nearly 30,000 accredited schools and school systems that we
have conducted over the last five years. Feedback from the field also provided rich experiences and expertise that
allowed us to look at creating Standards for the future, not just today.
This rich and deep revision process produced a set of Standards that will challenge early learning schools to commit
to the care and educational well-being of young children, to reach higher, to examine closer and to demonstrate the
fidelity and integrity of best practices in early learning. The Standards for Quality Early Learning Schools significantly
increase the focus on teaching and learning; incorporate 21st Century Skills related to early learning; embed high
expectations for professional practice; and focus on developmentally appropriate cognitive, emotional, social, creative,
and physical growth and development, as well as shared values and beliefs about teaching, learning, development and
care for young children.
Each Indicator has descriptive Criteria, and both schools and the visiting External Review Teams will evaluate the
institution against each Indicator, not just the Standards.

Key Educational Concepts in Standards
1. All schools commit to rigor, equity, student
engagement and depth and application of
knowledge.
2. All schools commit to developmentally
appropriate cognitive, emotional, social,
creative, and physical growth and development,
as well as shared values and beliefs about
teaching, learning, development and care for
young children.
3. The school improvement plan requires
identification of goals for improvement of
achievement and instruction.
4. The governing body operates consistent with
established roles and responsibilities; must be
ethical and free of conflict of interest.

5. Teachers participate in collaborative learning
communities.
6. All schools have formal structures whereby each
student is well known.
7. Curriculum, instruction and assessment are
adjusted in response to data about young
children’s readiness for the next level.
8. Professional and support staff members are
trained in evaluation, interpretation and use of
data.
9. Schools must demonstrate, using data, growth
in student learning, student readiness for the
next level and student success at the next level.
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AdvancED Accreditation Protocols: Performance-Based Models
All AdvancED Accreditation Protocols are systematic, systemic and sustainable approaches to improving student
performance results over time based on meeting Standards, engaging in continuous improvement and implementing
quality assurance. Early learning schools may pursue accreditation as individual schools or as part of a system.
AdvancED Early Learning (School) Accreditation is a researched-based framework that supports the process of
accreditation; provides a means to engage in continuous improvement; and involves the entire school community in a
continuous process of self-evaluation, reflection and improvement. The process invites external scrutiny and welcomes
the constructive feedback of peers. The process demands rigor, is based in data and approaches documentation of
results with early learning childcare and educational best practices.
AdvancED School System Accreditation (for Early Learning) is a powerful systems approach to improving
learning, growth and development of young children as well as organizational effectiveness overtime. School System
Accreditation recognizes that supporting children in their learning, growth and development is a result of how well
all the parts of the education system—the school or corporation system, early learning school and the learning
environments —work together to meet the needs of children. School System Accreditation is used by school districts,
corporations and dioceses.
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AdvancED Early Learning Protocol
The AdvancED Early Learning Protocol is grounded in early learning research, incorporates the AdvancED Standards for
Quality Early Learning Schools, and includes both an ongoing Internal Review process and an External Review. Whether
engaged in the individual early learning school protocol or the systems protocol, each early learning school will
conduct Internal Review and will host an External Review.
Internal Review: The AdvancED Protocol employs diagnostic tools for schools to conduct an Internal Review. These
reviews are focused on evaluating performance related to the AdvancED Standards, Indicators, Criteria and Stakeholder
Feedback. The process of internal reflection helps schools move forward in their ongoing improvement efforts.
Early learning schools have access to a variety of resources and support tools to assist the school in the accreditation
process. AdvancED Field Consultants are available to mentor and provide assistance to individual schools and systems.
Each early learning school is responsible for collecting and analyzing evidence, updating the school’s demographics,
and completing and submitting each of the following diagnostics in ASSIST:
•
•
•
•
•

Assurances
Self Assessment on Early Learning Standards, Indicators and Criteria
Executive Summary
Improvement Plan
Stakeholder Feedback Diagnostic (parents and teachers)

Evidence: As part of the Self Assessment, evidence is defined for each of the Criteria. Evidences help school
stakeholders to engage in a discussion about how the school knows it is adhering to the Standards, Indicators and
Criteria.
External Review: Each early learning school hosts an External Review every five years as part of the school protocol
or systems protocol. The External Review involves observations of the learning environments, provides focused
feedback, and includes evaluation and validation of the school’s improvement efforts. During the External Review, the
Team reviews evidence relating to the school’s adherence to the AdvancED Accreditation Standards, Indicators and
Criteria; progress in improvement efforts; and stakeholder feedback from staff and parents. If the school is part of a
system, the External Review Team also gains knowledge about how the continuous improvement efforts of the system
are implemented at the school level.
The External Review spans two days. The team will spend two days at a school pursuing School Accreditation.
For schools that are part of a systems protocol, the team will remain at the school for a minimum of one day while
spending the second day of the review gathering additional information about each school while onsite with the
school system.
The External Review Team is comprised of multiple team members, typically four or five individuals. Each team
member contributes to specific roles and responsibilities that address multiple purposes of the External Review.
External Review Team members are required to be trained in the AdvancED Accreditation Process through initial and
update training sessions.
Accreditation Term: Per AdvancED Policy, the final status of accreditation is granted by the AdvancED Accreditation
Commission. The accreditation term is for five years.
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Standard 1

Purpose and Direction
The school maintains and communicates a purpose and direction that commit
to a sense of community and relationships among young children and adults;
developmentally appropriate cognitive, emotional, social, creative and physical
growth and development; as well as shared values and beliefs about teaching,
learning, development and care for young children.
INDICATOR 1.01
The school engages in a systematic, inclusive and comprehensive process to review, revise and
communicate a school purpose for the care and developmentally appropriate learning, growth
and development of young children.
CRITERIA

EVIDENCE

1.01.001

The school has a clearly defined purpose statement that
guides and defines the philosophy, program and learning
expectations for children and families.

Statement of purpose that includes
learning expectations for children and
families

1.01.002

The school has an improvement planning process that
ensures the implementation of the school’s purpose, the
achievement of learning expectations for children, the
provision of high-quality services and long-term financial
and resource management.

Written improvement plan that
addresses the achievement of
learning expectations
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Standard 2

Governance and Leadership
The school operates under governance and leadership that promote and support
learning, growth and development in young children, family involvement and
school effectiveness.
INDICATOR 2.01
The school’s policies, practices and agreements ensure effective administration of the school.
CRITERIA

EVIDENCE

2.01.001

The school establishes conflict resolution and dispute
mediation policies, paired with good communication, to
ensure an open and healthy dialogue between all parties.

Written procedures for conflict
resolution that includes a process for
mediation

2.01.002

The school has written policies for all governing
bodies, advisory groups or councils to define the roles,
expectations and responsibilities for all members of those
groups.

Written procedures for governance
that includes roles and responsibilities
of the governing authority member(s)

2.01.003

School leaders remain current and knowledgeable in
national, state and local statutes, laws, regulations and
policies that affect the school’s programs, services and
resources to children and their families.

Reports, licenses, certificates and
other relevant documents of
compliance for all applicable national,
state and local requirements

2.01.004

The school has comprehensive policies that address
effective operations as well as staff responsibilities and
planning time, training and professional development, and
collaboration and engagement of families and community
partners.

Written policies or procedures that
define staff expectations, professional
development and engagement of
stakeholders

2.01.005

The school has a technology infrastructure that includes
information management systems that allow staff to
gather and analyze data for the purposes of monitoring
and adjusting programs.

A technology-based information
management system

2.01.006

The school provides a certificate of insurance coverage
that includes both accident and liability coverage for
children and adults.

Certificate of accident and liability
insurance

2.01.007

The school has policies and practices to ensure the
recruitment, hiring and retention of qualified staff
members.

Written policies or procedures for
recruitment, hiring and retention of
staff
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INDICATOR 2.01 continued
The school’s policies, practices and agreements ensure effective administration of the school.
CRITERIA

EVIDENCE

2.01.008

The school has policies to ensure that the needs of children
with disabilities or specialized behavior or learning needs
are effectively met through the use of qualified specialized
consultants or relationships with other agencies for
children who are eligible for services.

Written policies or procedures for
identifying and coordinating services
for children with disabilities or
specialized needs

2.01.009

The school has policies that assign primary responsibility
for specific groups of children to teaching staff and are
implemented to ensure the well-being of the children
through ongoing contact, supervision and care.

Written policies or procedures on the
primary responsibility of staff for the
well-being of the children to which
they are assigned

2.01.010

The school has policies and procedures to ensure the
sound financial management of the organization and a
process to ensure that finances are monitored through
an annual audit system. Policies ensure that the school’s
budget and resource management support the purpose
and direction of the program related to learning
expectations and that the school maintains budgets and
financial records and reports.

Written policies or procedures for
financial management. The audit
report is required

2.01.011

The administrator and/or staff responsible for the
implementation of the program are involved in the
long-range fiscal planning and budget process and
management for the school.

Examples demonstrating staff input
into the budgeting process, e.g.,
budget request or acquisition forms,
written budget process

2.01.012

The school has written policies that ensure the health
and safety of children and adults and promote wellness.
This includes policies to address occupation health
hazards (physical, environmental and infectious diseases);
management and reporting requirements for illness
and injury; medication administration; supervision of
children; adequate nutrition; safe sleeping and napping
arrangements; sanitation and hygiene; appropriate food
handling and feeding procedures; facility and equipment
maintenance; prohibitions of smoking, weapons or other
hazards; and referrals for staff to support wellness and
stress management.

Written policies or procedures
that address the health, safety and
wellness of children and adults

2.01.013

The school has written policies and procedures that meet
public health requirements and protect children and adults
from environmental hazards including lead, asbestos and
pollution.

Written policy that requires
school compliance with public
heath requirements; for example,
certificates, licenses or other
applicable documentation are on file
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INDICATOR 2.01 continued
The school’s policies, practices and agreements ensure effective administration of the school.
CRITERIA

EVIDENCE

2.01.014

The school has written policies and procedures for
reporting child abuse and/or neglect that are in
compliance with applicable local, state and/or federal
laws. Policies require staff to report all suspected incidents
by families, staff or others to the appropriate agencies,
and policies protect staff reporting such incidents from
any disciplinary actions unless the report is proven to be
malicious in nature.

2.01.015

The school has written procedures that address
accusations of abuse or neglect of a child by a staff
member and protect the rights of both parties.

Written policies or procedures that
protect the rights of staff and children
in cases of suspected abuse or neglect

2.01.016

The school has written procedures for health and safety
information collected from families on all children.
Procedures ensure that files are maintained in one
location in the facility, updated at least quarterly and kept
confidential with access available only to administrators or
teaching staff who have consent to access the records from
the parent, legal guardian or regulatory authorities.

Written policies procedures for
ensuring confidentiality of student
information and records

2.01.017

The school has comprehensive written emergency
medical and dental procedures for children and staff.
These procedures include the identification of a primary
hospital or care center, access to written consent forms
and relevant health insurance information for emergency
treatment or transportation, the presence of an adult with
pediatric first aid training in the school at all times and
individual emergency care plans for children with known
medical or developmental conditions that may require
regular medical support or care.

Written policies or procedures
for handling medical and dental
emergencies for children and staff

2.01.018

The school has written personnel policies that define
nondiscriminatory hiring and evaluation processes, roles
and responsibilities within job descriptions, qualifications
and specialized training requirements of all staff and
volunteers. Personnel policies provide details on salary,
benefits, qualifications, evaluation processes, professional
development and training opportunities, termination and
grievance procedures.

Written policies or procedures for
human resource management

Written procedures, for reporting
suspected child abuse or neglect, that
are in compliance with governmental
laws
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INDICATOR 2.01 continued
The school’s policies, practices and agreements ensure effective administration of the school.
CRITERIA

EVIDENCE

2.01.019

The school implements policies and procedures to ensure
that all employees who come into contact with children
in any capacity in the program have passed a background
check, are free from criminal records and a history of
child abuse and neglect, are at least 18 years old (21 for
vehicle transport drivers), have completed high school,
and have provided personal references and current health
assessments relevant to the job description tasks.

Written policies and procedures
for criminal background checks,
minimum age requirements and
health assessments relevant to staff
job descriptions with verification
documents on file

2.01.020

The school has policies providing for a probationary
period for new staff in which the administrator and other
personnel evaluate the staff member’s competence in
working with children.

Written policies or procedures for
probationary period of new staff

2.01.021

The school has a written policy regarding benefits for
full time staff who have successfully completed their
probationary period. Written policies are shared with the
staff members and detail health insurance, employee sick
leave, vacation, holiday and personal leave, education
benefits and retirement plans. Benefits for part-time
employees are addressed in policy and are available on a
pro-rated basis.

Written policies or procedures for
benefits for full time and part time
staff

2.01.022

The school provides staff members with breaks of at
least 15 minutes per four-hour period in which they are
provided a place and time away from the children. The
school also provides temporary relief for staff when
needed.

Daily schedules showing required
break times for all staff

2.01.023

The school maintains all confidential personnel files,
including applications, transcripts, evaluations and other
personnel records in a secure location.

Secure location for personnel records

2.01.024

The school and facility meet all applicable local and state
regulatory requirements and maintain documentation
related to these requirements including certificates,
licenses, and records of violations or deficiencies and
appropriate resolution of these.

Certificates, licenses, reports or
other applicable documentation
of compliance with governmental
requirements

2.01.025

The school documents and implements procedures to hire
and retain staff members who reflect the culture, diversity
and primary language of the children and families served.

Written policies and procedures for
recruiting and hiring staff who reflect
the culture and diversity of children
and families served

2.01.026

The school implements and monitors written policies for
the ethical conduct of all staff.

Written policies and procedures for
defining ethical conduct of all staff
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INDICATOR 2.02
Leadership and staff foster a culture consistent with the school’s purpose and direction.
CRITERIA

EVIDENCE

2.02.001

The school’s administrator and leadership promote an
inclusive organizational culture based on shared purpose,
trust and collaboration.

Examples of collaboration and shared
leadership, e.g., advisory groups, staff
leadership teams, new or updated
instructional programs or processes
based on shared decision-making

2.02.002

The school has formal procedures and planning processes
that include teachers, administrators and families in
the transition of children between teachers, groups,
classrooms and/or programs.

Written policies or procedures for
defining the transition of children
through the instructional program

2.02.003

The school has policies to keep infants and toddlers
with consistent teaching staff for nine months or
longer to promote continuity and relationships. The
school has specific criteria to evaluate and implement
developmentally appropriate exceptions for transitioning
children earlier or later than this timeframe.

Written policies or procedures for
defining consistent staff assignments
to infants and toddlers
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INDICATOR 2.03
Leadership engages defined stakeholder groups effectively in support of the school’s purpose
and direction.
CRITERIA

EVIDENCE

Teachers and staff ensure that families have continuous
access to information about rules, routines and
expectations within all learning environments.

Examples or descriptions of methods
for families to have continuous access
to information

All teachers, assistant teachers and teacher aides
contribute to the awareness and improvement of early
learning through formal or informal leadership, community
opportunities relevant to young children and their families,
school and community relationships, or other conditions
of early learning in general.

Examples or descriptions of staff
advocacy for early learning within the
community or in general, e.g., school
presence at chamber of commerce
events, involvement in professional
organizations in early learning,
participation in community activities
focused on children

2.03.003

Staff and families are encouraged to work together
on projects that support advocacy for early learning
education, young children, families and community.

Examples or descriptions of
collaborative staff and family
advocacy for early learning within the
community or in general, e.g., parents
volunteer their career or talent
expertise in the community on behalf
of children

2.03.004

School leaders’ efforts result in mutual relationships,
involvement of school neighbors in program activities,
stakeholder feedback and participation, and school
involvement in neighborhood and community priorities
and needs.

Examples or descriptions of
engagement with community
partners

2.03.005

School staff are encouraged to seek out opportunities to
participate on boards, councils or other service efforts that
support a sense of community or further early learning
education.

Examples of staff participation on
boards, councils or organizations that
support early learning

2.03.006

The school’s leadership effectively engages staff and
families in support of the school’s purpose through
opportunities to provide feedback, collaborate and shape
decisions with at least one formal process for involvement
annually.

Documented examples of decisions
derived through staff and family input
and involvement

2.03.001

2.03.002
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INDICATOR 2.04
Leadership and staff supervision and evaluation processes result in improved professional
practice and developmentally appropriate learning, growth and development of young children.
CRITERIA

EVIDENCE

2.04.001

All teachers, assistant teachers and teacher aides engage
in continuous professional development through
participation in professional learning communities, selfreflection and feedback from formal evaluation and
supervision, and personalized and documented annual
goals for professional growth.

Documented examples of
professional development activities
for all staff

2.04.002

The school has procedures that ensure all staff are
evaluated at least annually by an appropriate supervisor
and that the administrator is evaluated by the appropriate
governing body or representative.

Written policies or procedures for staff
supervision and evaluation
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Standard 3

Teaching and Assessing for Learning
The school’s curriculum, instructional design and assessment practices guide
and ensure teacher effectiveness and the developmentally appropriate cognitive,
emotional, social, creative and physical growth and development of young
children.
INDICATOR 3.01
The school’s curriculum includes challenging content and provides equitable and challenging
learning experiences that ensure the developmentally appropriate cognitive, emotional, social,
creative and physical growth and development of all young children and that lead to success at
the next level.
CRITERIA

EVIDENCE

3.01.001

The curriculum is evidence-based, identifies a researchbased developmentally appropriate philosophy, includes
curriculum frameworks aligned with the identified
philosophy and addresses the developmentally
appropriate cognitive, emotional, social, creative and
physical growth and development of all children.

Written curriculum document(s),
frameworks, learning outcomes,
instructional methodologies and
assessments for all programs

3.01.002

The school uses the curriculum framework to provide
the foundation for planning, promoting and assessing
learning. The curriculum includes the identification of
the intent or outcome of the activities as well as contentdriven instruction and provides opportunities for childfocused teaching, teacher-child interactions and childchild interactions.

Written curriculum document(s),
frameworks, learning outcomes,
instructional methodologies and
assessments for all programs, e.g.,
units and lessons aligned to the
curriculum documents

3.01.003

The curriculum provides ongoing opportunities for
children to gain knowledge, skills and dispositions through
self-chosen and self-directed play and subject integration
in a stimulating and challenging environment aligned with
the school’s purpose and philosophy.

Examples or descriptions of childdirected engagement in learning, e.g.,
pictures, video-clips, self-selected
learning centers

3.01.004

The curriculum includes practices related to the
development of cultural competence and responsiveness
to the background of children and families.

Examples and descriptions of
culturally diverse content within the
curricular and instructional programs
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INDICATOR 3.01 continued
The school’s curriculum includes challenging content and provides equitable and challenging
learning experiences that ensure the developmentally appropriate cognitive, emotional, social,
creative and physical growth and development of all young children and that lead to success at
the next level.
CRITERIA

EVIDENCE

3.01.005

The curriculum includes guides that assist in the
development of a schedule that provides a routine and
predictable framework for classroom activities. It also
provides flexibility to allow teachers the time to respond
to the individual social, emotional, cognitive and physical
needs of children. The schedule identifies transitions from
one activity to another, allows for indoor and outdoor
activities and provides a balance of time for children to be
active and to rest.

Classroom schedules aligned to the
curricular and instructional programs

3.01.006

The curriculum explicitly guides teachers to provide
experiences and activities that promote cognitive, social,
emotional, creative and physical growth and development
of children. The activities integrate content-focused early
literacy, mathematics, social studies, science, creative arts
and age-appropriate technology.

Written curriculum document(s),
frameworks, learning outcomes,
instructional methodologies and
assessments for each content area

3.01.007

The schedule is both flexible and predictable. It includes
large blocks of time for children to engage in play and
creative expression in large and small group settings and is
both teacher and self-directed.

Classroom schedules aligned to the
curricular and instructional programs

3.01.008

Teachers and staff create classroom expectations that are
implemented in a consistent and predictable manner and
manage behaviors through these expectations.

Examples or descriptions of classroom
routines for children, e.g., guidance for
getting along and transitioning from
one activity to another

3.01.009

The curriculum provides the framework for planning
varied and meaningful learning experiences in all content
and developmental areas. Teachers adapt their learning
strategies to meet the learning, growth and developmental
needs of the children.

Examples or descriptions of planned
instructional strategies that reflect
varied learning needs of students

3.01.010

The school enriches its program opportunities for children
by participating in community or cultural events and
encouraging the participation of the children and their
families in the events.

Examples or descriptions of children
and family involvement in cultural or
community events
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INDICATOR 3.01 continued
The school’s curriculum includes challenging content and provides equitable and challenging
learning experiences that ensure the developmentally appropriate cognitive, emotional, social,
creative and physical growth and development of all young children and that lead to success at
the next level.
CRITERIA

EVIDENCE

3.01.011

Teachers and staff are knowledgeable of curriculum
content and characteristics of developmental levels of
the children and apply this knowledge by providing
appropriate learning activities to support children in
learning key curriculum concepts.

Examples of instructional
methodologies reflective of
developmentally appropriate practice
in each content area

3.01.012

Teachers and staff work with all children in encouraging,
positive and nurturing ways; recognize and protect
children from health and safety hazards; successfully adapt
to change; consistently improve the learning environment;
and effectively communicate with families and their
children.

Examples or descriptions of
observed instructional methods
and interactions that are reflective
of positive and safe learning
environments

3.01.013

Teachers differentiate their responses to children based
on each child’s individual social, emotional and cognitive
developmental needs.

Examples or descriptions of
differentiated instructional
methodologies based on each child's
needs

3.01.014

Teachers and staff provide a safe environment that is free
from negative verbal interaction or threats as a form of
discipline.

Written policies or procedures that
prohibit negative verbal interaction or
threats as a form of discipline

3.01.015

Infants experience frequent physical and verbal contact
with teachers and staff. Teachers talk, sing to and repeat
sounds made by infants. They routinely smile, touch and
hold infants.

Examples or descriptions of observed
instructional methodologies reflective
of developmentally appropriate
practice for infants

3.01.016

Teachers and staff assist children in the development of
their social skills by assisting them in entering into social
and play interactions with others.

Examples or descriptions of observed
instructional methodologies reflective
of developmentally appropriate
practice for social skill development

3.01.017

Teachers and staff ensure that curriculum, materials and
approaches are nondiscriminatory and sensitive to race,
gender, religion, family structure and/ or culture.

Written description of processes
or procedures for evaluating the
curriculum document(s), frameworks,
learning outcomes, instructional
methodologies and assessments
to ensure cultural sensitivity and
nondiscrimination

3.01.018

Teachers and staff plan time for daily inside and outside
activities that ensure the safety of all children.

Daily schedules reflect time for inside
and outside activities for all children
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INDICATOR 3.02
Curriculum, instruction and assessment are monitored and adjusted systematically in response
to data about young children’s readiness, learning and development as well as examination of
professional practice.
CRITERIA

EVIDENCE

3.02.001

The school assesses student progress based on curriculum
goals and objectives and uses the results to modify
instruction to ensure the attainment of learning goals and
content.

Examples of how assessment results
are used to modify curriculum and
instruction

3.02.002

Teachers and staff use what they learn through
assessments and observations to support and build on
children’s learning by modifying the schedule, intentionally
arranging the equipment and making themselves available
to children.

Examples of modifications to
the learning environment based
on results of assessments and
observations

3.02.003

Teachers and staff utilize and build on children’s interests
and curiosity about concepts and ideas as they engage
them in learning activities related to new content and
developmental skills.

Examples of observed adjustments
made by teachers and staff in content
and learning materials based upon
children's current interests and
developmental skills

3.02.004

Teachers modify instructional strategies and learning
activities based on children’s current interests and
current levels of physical, social, emotional, language and
cognitive development.

Examples of modifications to
instructional methodologies and
learning activities based on children's
current interests and developmental
skills

3.02.005

Teachers and staff intentionally plan schedules, routines
and learning experiences for infants based on teachers’
monitoring of their needs and interests.

Examples of modifications to
schedules and routines for infants
based on their observed current
needs and interests

3.02.006

Teachers and staff appropriately support and encourage
infants to sustain an activity when they demonstrate
interest or delight in that activity.

Examples of teachers and staff
encouraging infants to sustain an
activity in areas of interest or delight

3.02.007

Teachers and staff intentionally seek to provide for infants’
needs and desires by recognizing and responding to their
non-verbal cues. They use simple language when it is an
appropriate response.

Examples of how teachers and staff
intentionally seek and respond to
non-verbal cues of infants

3.02.008

Teachers and staff plan and provide meaningful learning
activities for individuals and groups of children based on
their assessment and understanding of children’s interests,
ideas, skill levels and social relationships.

Examples of how teachers and staff
plan learning activities based on
children's interests and development
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INDICATOR 3.02 continued
Curriculum, instruction and assessment are monitored and adjusted systematically in response
to data about young children’s readiness, learning and development as well as examination of
professional practice.
CRITERIA

EVIDENCE

3.02.009

Teachers and staff intentionally monitor each child’s
learning throughout the day by observing them as they
work, talking with them and listening to them.

Examples and descriptions of
processes to observe and monitor
each child's learning

3.02.010

Teachers and staff use multiple sources of information
to assess children’s progress physically, emotionally,
socially and cognitively. These include but are not limited
to formalized assessments; observations of children’s
interaction in the learning environment; and children’s
level of understanding of concepts, ability to perform
skills and changing interests. Teachers and staff respond
by making appropriate adaptations to the curriculum and
learning activities.

Examples and descriptions of multiple
sources of information for assessing
and recording children's learning,
growth, and development; and the
ways the results are used to modify
curriculum and instruction

3.02.011

Teachers and staff scaffold meaningful learning
experiences for children. They monitor their progress and
use the information to provide appropriate instructional
support to meet their abilities and to ensure children
continue to grow and develop physically, emotionally,
socially and cognitively.

Examples of how instructional
methodologies and learning activities
are linked to children's prior learning

3.02.012

The school has a written plan that describes its
assessment system. The plan includes the purpose;
procedures, timelines and conditions for implementing
the assessments; intended uses of the assessment results;
procedures for communicating assessment results to
families; and protections for maintaining confidentiality of
assessment information and results.

Written description of the assessment
system and its purposes and
implementation

3.02.013

The assessment system includes a variety of assessment
methods that yield results used for developmental
screening, referrals for further diagnostic testing when
indicated, identification of the interests and needs of
children, measurement of student progress, improvement
of curriculum and instruction, enhancement of the
learning environment and/or communication with families.

Written evidence that the assessment
system yields results that are used
to identify each child's needs and
progress, improve curriculum and
instruction and communicate with
families

3.02.014

The assessment system is fair, sensitive and consistent
with children’s experiences, abilities and needs as well as
families’ cultures and languages, and results in accurate
and meaningful information.

Written evidence that the assessment
system is valid, reliable and bias-free
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INDICATOR 3.02 continued
Curriculum, instruction and assessment are monitored and adjusted systematically in response
to data about young children’s readiness, learning and development as well as examination of
professional practice.
CRITERIA

EVIDENCE

3.02.015

The assessment system includes multiple measures of
children’s learning, growth and development including
physical development and cognitive, emotional, social and
creative skills. The assessment system measures student
outcomes in all areas of the school’s learning curriculum.

Written evidence that the assessment
system includes multiple measures
of children's learning, growth, and
development and measures all areas
of the learning curriculum

3.02.016

Assessment methods and results are used to develop
learning goals for individual children and groups of
children to monitor progress and guide curriculum
planning and instruction.

Written evidence that the assessment
system yields results that are used
to guide curriculum planning and
instruction

3.02.017

The curriculum and learning activities build on knowledge
of the community and the families served by the school.

Examples of how the curriculum
and learning activities reflect the
community and families

3.02.018

Curriculum and assessment information provide guidance
for teachers and staff to individualize learning goals for
children.

Examples of how assessment results
are used to individualize learning for
children

3.02.019

The curriculum guides teachers to integrate children’s
engagement in play within the curriculum topics.

Examples of how play is integrated
into curriculum and learning activities

3.02.020

Children have multiple and varied opportunities to engage
with teachers and staff who responsively facilitate each
child’s social interaction and competence in learning to
work with others.

Examples or descriptions of how
interactions between children and
staff facilitate the development of
each child's skills and competencies in
social interactions and working with
others

3.02.021

Curriculum practices and delivery are influenced by
information and cultural backgrounds of children and their
families.

Examples of how the curriculum and
learning activities reflect the cultural
backgrounds of children and their
families
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INDICATOR 3.03
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.

3.03.001

CRITERIA

EVIDENCE

Teachers and staff work collaboratively to implement the
curriculum and learning activities for all children, including
the learning activities related to individualized plans such
as Individualized Learning Plans (IEPs) or Family Service
Plans.

Examples or descriptions of the
processes used to implement
Individual Learning Plans (ILP) or
Individual Family Service Plans (IFSP)

Area of Development and Learning: Physical Development

3.03.002

Infants and toddlers/twos interact within an environment
that supports them as they move about to practice the
developmental physical skills related to coordination,
balance and perceptual-motor integration.

Documentation of furniture,
equipment and learning environment
resources to support the physical
development skills of infants and
toddlers/twos

3.03.003

Infants and toddlers/twos interact within an environment
that supports them as they work to develop fine motor
skills using their hands and fingers in multiple and ageappropriate ways.

Documentation of learning
environment resources to support the
development of fine motor skills of
infants and toddlers/twos

3.03.004

Children engage in multiple and varied activities and are
provided materials focused on developing fine-motor
skills.

Examples and descriptions of
learning activities that support the
development of each child's fine
motor skills

3.03.005

Children engage in multiple and varied activities focused
on developing the large motor skills of balance, strength
and coordination. Activities range from the familiar to new
and challenging, and appropriately engage children of
varying abilities and at varying developmental stages in
activities that are similar to their peers.

Examples and descriptions of
learning activities that support the
development of each child's large
motor skills

3.03.006

Teachers and staff appropriately schedule time and
organize space each day to provide opportunities
for children to work on activities or engage in play
individually, in pairs, or in small groups or to work together
as a whole classroom.

Examples and descriptions of how
teachers and staff plan time and
organize space to support individual,
small group and whole group
activities

3.03.007

Teachers and staff assist children in entering into and
sustaining play.

Examples of observed ways that
teachers and staff help children to
enter and sustain play

3.03.008

Play is planned each day to support children’s learning.

Schedules reflect planned time for
daily play
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Area of Development and Learning: Personal, Social and Emotional

3.03.009

Teachers and staff use daily routines to support the
continuing development of children’s self-awareness,
language acquisition and social interaction.

Examples or descriptions of how
daily routines are used to support
each child's self-awareness, language
acquisition and social interaction

3.03.010

Teachers and staff reinforce appropriate ways for each
child to express his or her emotions.

Examples or descriptions of
how teachers and staff reinforce
appropriate ways for children to
express their emotions

3.03.011

Teachers and staff foster children’s independence in exploring,
selecting and using educational materials and resources that
support learning activities and curriculum goals.

Examples and descriptions of how
teachers and staff support children's
independence

3.03.012

Teachers and staff focus individually on infants during
caregiver procedures.

Documentation of observed ways that
teachers and staff interact individually
with infants during caregiver
procedures

3.03.013

Teachers provide meaningful and varied learning activities
that challenge children’s current thinking and support new
learning through both teacher-initiated and child-initiated
experiences.

Examples and descriptions of how
planned learning activities challenge
children's current thinking and
support new learning

3.03.014

Teachers and staff customize interactions with infants,
toddlers and twos to meet children’s individual states and
levels of arousal.

Documentation of observed ways that
teachers and staff customize interactions
with infants, toddlers and twos

3.03.015

Teachers and staff pose problems and ask questions of
children that encourage and stimulate children‘s thinking.
They help children express their thinking and provide
activities to extend their thinking and to develop meaning
from their learning experiences.

Examples and descriptions of
how instructional methodologies
encourage children to solve problems
and to stimulate and express their
thinking

3.03.016

Teachers and staff immediately and appropriately respond
when infants, toddlers and twos cry or are distressed.
Teachers know the children in their care and provide
responses that meet the individual needs of each child
when they cry or are in distress.

Documentation of observed ways
that teachers and staff immediately
and appropriately respond to children
who cry or are in distress

3.03.017

Teachers and staff guide children to use prior knowledge
when learning concepts and skills and provide meaningful
learning activities that build on and extend their current
levels of understanding.

Examples of how instructional
methodologies and learning activities
are scaffolded to build upon and
extend children's learning
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.018

Teachers and staff frequently talk and listen to children
attentively and respectfully to build a caring relationship
with each child. They use effective communication
strategies to respond to children’s questions and requests
and engage them in regular conversations.

Documentation of observed ways
that teachers and staff use respectful
conversation and attentive listening
techniques to build a caring
relationship with each child

3.03.019

Teachers and staff guide individual and small groups of
children in collaborative inquiry when learning concepts
and skills.

Examples or descriptions of
instructional methodologies that
promote collaborative inquiry

3.03.020

Teachers and staff are attentive to infants’ social
interactions and attend to them when they are looking,
touching or vocalizing.

Documentation of observed ways that
teachers and staff are attentive to an
infant's social interactions

3.03.021

Teachers and staff closely observe and monitor children
while they engage in learning center activities. They are
attentive to children, listen to them as they work in the
centers, ask guiding questions and are positioned at eye
level.

Documentation of observed ways
that teachers monitor and interact
with children during learning center
activities

3.03.022

Teachers and staff provide numerous opportunities for
children to develop friendships, attain social skills and
learn from each other through play.

Examples or descriptions of learning
activities that support children in
developing friendships, attaining
social skills and learning through play

3.03.023

Teachers and staff chunk concepts and learning tasks
by breaking them into small and manageable parts to
promote children’s success in learning.

Examples of instructional guides or
lesson plans that align to instructional
objectives

3.03.024

Teachers and staff facilitate children’s ability to
appropriately resolve conflicts through identifying feelings,
problems and finding alternate solutions.

Documentation of observed ways that
teachers and staff assist children in
resolving conflicts

3.03.025

Teachers and staff are attuned to the variety of children’s
learning needs and provide purposeful learning activities
during which children practice emerging skills. They
extend purposeful learning for those activities in which
children participate repeatedly.

Examples or descriptions of how
planned learning activities are
attuned to children's learning needs,
e.g., observational checklists about
children's emerging skills aligned to
instructional activities

3.03.026

Teachers and staff fairly and consistently use classroom
rules and routines to redirect children who demonstrate
inappropriate interactions such as bullying, isolation of or
hurting other children.

Documentation of classroom rules
and routines
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.027

Teachers and staff engage children in purposeful,
meaningful and developmentally appropriate learning
activities and explicitly teach them important skills and
concepts.

Documentation of observed ways that
teachers and staff engage children in
learning activities on important skills
and concepts

3.03.028

Teachers and staff guide and promote positive and
acceptable peer interaction for all children, particularly
those who are reserved, withdrawn or excluded.

Documentation of observed ways that
teachers and staff promote positive
peer interaction

3.03.029

Teachers and staff model sensitivity to differences by
treating all children respectfully and valuing their different
backgrounds, cultures and differences. They provide
activities that help children learn about themselves and
others using a variety of strategies that include providing
children with explicit models (e.g., examples, pictures) of
people from cultures, backgrounds and abilities different
from their own and intervene if children tease or reject
others based on differences.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on differences, e.g., differences in
cultures, abilities or backgrounds

3.03.030

Teachers and staff promote and create a classroom
community that provides appropriate opportunities
for children to have input into decision-making about
classroom rules and activities.

Description of how children are
involved in decision making about
classroom rules and activities

3.03.031

Teachers and staff closely monitor children’s behavior and
are proactive in anticipating potential behavior problems
and redirecting children to behave appropriately.

Examples or descriptions of
monitoring techniques that support
children in behaving appropriately

3.03.032

Teachers and staff guide children to express how they are
feeling as well as how other children are feeling. They also
provide opportunities for children to explore the wide
range of feelings and emotions and how to appropriately
express them.

Examples or descriptions of how
children are encouraged to express
their feelings and emotions
appropriately

3.03.033

Teachers and staff model appropriate social behavior
and treat all staff and children with respect, showing care
and concern for others by sharing and taking turns. They
provide guidance for children and assist them in playing
and interacting appropriately with other children when
they are sharing materials, taking care of the classroom,
providing opportunities for all children to contribute to the
learning of the group, listening to one other and providing
appropriate emotional support to other children.

Documented ways that teachers
and staff model appropriate social
behavior
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.034

Teachers and staff intentionally and explicitly teach
children appropriate social, communication and selfregulating skills.

Written curriculum document(s),
frameworks, learning outcomes,
instructional methodologies or
documented observations focusing
on appropriate social, communication
and self-regulating skills

3.03.035

Teachers and staff guide and support children to develop
the capacity to persist when they do not meet with
immediate success; engage in cooperative play; develop
language skills to communicate their needs; take turns;
control physical impulses; appropriately express emotions
when upset, angry or frustrated to keep themselves and
other children safe; develop problem solving skills; and
learn about themselves and others.

Documentation of observed ways
that teachers and staff support
children in developing appropriate
skills for persistence, cooperative play,
communication and self-expression of
feelings and emotions

3.03.036

Children engage in multiple and varied activities focused
on recognizing and naming their own emotions and those
of others.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on recognizing and naming emotions
of self and others

3.03.037

Children engage in multiple and varied activities focused
on developing the skills necessary to regulate their own
behavior and attention.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on each child's skills for regulating his/
her own behavior

3.03.038

Children engage in multiple and varied activities focused
on developing positive dispositions toward their own
learning. These dispositions include persistence, discovery
and mastery.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on each child's positive disposition
toward learning

3.03.039

Children engage in multiple and varied activities focused
on developing social competence and understanding of
how to appropriately enter social groups and how to help
others.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's social competence skills

Children engage in multiple and varied activities focused
on developing the ability to treat others with respect,
cooperatively learn from and play with others and
problem-solve in order to appropriately resolve conflicts.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in cooperating
with others and resolving conflicts in
appropriate ways

3.03.040
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Children engage in multiple and varied activities focused
on developing the capacity to show empathy and
understand and consider the perspectives of others.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in showing
empathy and understanding of others

Children engage in multiple and varied activities focused
on developing skills necessary to solve interpersonal
problems that are connected to the physical world.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on developing children's skills for
solving interpersonal problems
connected to the physical world

Children engage in multiple and varied activities that focus
on developing a positive self-identity.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on skills for developing positive selfidentity

3.03.044

Children engage in multiple and varied activities that focus
on developing their feeling of being an integral part of
their classroom community. Children feel accepted and
develop a strong sense of belonging.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on each child's skills for connecting
to the classroom community and
developing a sense of belonging

3.03.045

Teachers and staff incorporate appropriate materials and
schedule adequate time daily for children to engage in
self-selected activities.

Daily classroom schedules depicting
time for self-selected activities

3.03.046

Teachers and staff provide appropriate opportunities for
children to interact with children of various ages.

Schedules or curricular objectives
showing opportunities for children to
interact with other children of various
ages

3.03.047

Teachers and staff provide opportunities for children to
return to learning tasks, experiences and materials over
time.

Instructional methodologies that
document opportunities for children
to return to learning experiences over
time

Teachers and staff appropriately organize the space
each day to ensure infants have opportunities to play
individually, in pairs and/or in small groups.

Documented observations of infant
classroom spaces organized for
infants to play individually, in pairs
and in small groups, e.g., descriptions
of the intended uses of space areas
and arrangements

3.03.041

3.03.042

3.03.043

3.03.048
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.049

Teachers and staff incorporate daily routines that support
children as they learn to clean up and put away learning
materials.

Classroom schedules showing
planned times for cleanup

3.03.050

Teachers and staff support children’s successful transitions
from one activity to another through predictable but
flexible scheduling of daily routines and activities.

Classroom schedules showing
planned times for transitioning from
one activity to another

Teachers and staff provide appropriate opportunities
for children to participate in group projects to support
children’s individual learning and learning from their peers.

Schedules or curricular objectives
showing opportunities for children
to participate in group projects that
support individual learning and
learning from their peers

Teachers and staff participate in snack and meal times with
children. They sit with them, listen to them and engage
them in conversations with adults and other children.

Documented observations or school
policies requiring teachers and staff
to participate in meal and snack times
with children and engage them in
conversation with other children and
adults

3.03.051

3.03.052

Area of Development and Learning: Language, Communication and Literacy

3.03.053

Children engage in multiple and varied activities focused
on developing skills necessary for language acquisition
that reflect the program philosophy and are mindful of
family and community perspectives.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills for language
acquisition and representative of
family perspectives

3.03.054

Children engage in multiple and varied activities focused
on developing verbal and non-verbal communication
skills.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in verbal and nonverbal communications

3.03.055

Children engage in multiple and varied activities that focus
on developing vocabulary based on their environment and
learning experiences.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in vocabulary
development
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.056

Children engage in multiple and varied activities focused
on experiencing songs, rhymes, routine games and books.
They have opportunities to interact with and respond to a
variety of books that include pictures and rhymes as well
as have access to durable books for individual exploration.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's experiences with songs,
rhymes, routine games and picture
books

3.03.057

Infants and toddlers/twos interact within an environment
that is rich with exposure to books, songs, rhymes and
routine games that include rhymes, songs and finger
plays, as well as multiple and varied opportunities to hear
stories and have books read to them. Durable books are
provided to encourage independent exploration and
support their ability to make the connection that pictures
are representative of real-life objects.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's experiences with songs,
rhymes, routine games, finger plays
and picture books appropriate to
infants and toddlers

3.03.058

Children engage in multiple and varied activities
focused on providing a print-rich environment that
includes personal items, materials and written rules. This
environment supports children in developing a sense
of print, recognizing it and using print as a part of the
environment. Teaching staff explicitly assist children with
understanding the connection between the written and
spoken word.

Written curriculum document(s),
frameworks, learning outcomes
or instructional methodologies
focusing on children's experiences
and opportunities to understand the
connection between the written and
spoken word

3.03.059

Children engage daily in multiple activities in which they
are read to by the adults in an expressive and engaging
manner such as talking like the character in the book.
These include individual and small group settings. Children
have access to a wide variety of books (e.g., informational
text, alphabet books, books with rhymes and picture
books) in quiet and cozy places. Children are read books
multiple times, provided opportunities to re-tell and reenact story events and supported in making connections
between the books they are reading and curriculum
content. Children talk about books and identify parts
(beginning, middle and end) of books.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's experiences with
books, their understanding and reenactment of story events including
teachers and staff reading books to
children expressively
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.

3.03.060

3.03.061

3.03.062

3.03.063

3.03.064

CRITERIA

EVIDENCE

Children engage in multiple and varied activities focused
on the development of writing skills. Writing materials
are integrated into art, dramatic play and learning centers
as appropriate. Children scribble, make letter-like marks
and demonstrate developmental spelling. They have
opportunities to write or dictate their ideas to adults,
who write what children say, and read the writing
together. Children are supported as they take steps to
write independently. Access to a print-rich environment
is provided and includes the alphabet and printed words
reflecting topics of children’s interest. Print information is
at eye-level and recorded on durable material. Teachers
model writing of everyday words and assist children in
making connections to these words in the real world
environment.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children engaging in writing
activities and accessing the written
word

Children engage in multiple and varied activities focused
on recognizing and writing letters.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in recognizing and
writing letters

Children in kindergarten engage in multiple and varied
activities focused on helping them learn to read familiar
words, phrases, sentences and books.

For Kindergarten, written curriculum
document(s), frameworks,
learning outcomes or instructional
methodologies focusing on children's
skills in learning to read familiar
words, phases, sentences and books

Children in kindergarten engage in multiple and varied
activities focused on recognition of phonemes in words.

For Kindergarten, written curriculum
document(s), frameworks,
learning outcomes or instructional
methodologies focusing on children's
skills in recognizing phonemes in
words

Children in kindergarten engage in multiple and varied
activities during which they write independently.

For Kindergarten, written curriculum
document(s), frameworks,
learning outcomes or instructional
methodologies focusing on each
child's skills in independent writing
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.065

Teachers and staff support children’s understanding of
spoken language using a variety of strategies. These include
but are not limited to showing pictures and objects familiar to
children, body language and physical cues.

Documented observations or
checklists that show children's
understanding of spoken language

3.03.066

Teachers and staff model appropriate vocabulary and
language to assist children in sharing their experiences in
conversations with adults and other children.

Documented ways that teachers and
staff model appropriate vocabulary
and language and engage children in
conversations with other children and
adults

Children engage in multiple and varied activities focused
on developing oral and written communication skills that
are reflective of the home language of their families.

Written curriculum document(s),
frameworks, learning outcomes
or instructional methodologies
focusing on each child's oral and
written communications skills that are
reflective of the home language of
their families

3.03.068

Children have consistent and ongoing access to books and
writing materials throughout the learning environment.

Instructional materials inventories
that confirm children's access
to books and writing materials
throughout the learning environment

3.03.069

Teachers and staff encourage the development and use
of language by infants through such ways as talking,
verbalizing and making sounds, eye contact, smiling and
physical interactions.

Documented observations of
teachers and staff encouraging the
use of language by infants through
verbalizing and making sounds,
eye contact, smiling and physical
interactions

3.03.067

Area of Development and Learning: Mathematics

3.03.070

3.03.071

Infants and toddlers/twos interact within an environment
in which they use language, gestures and materials to
explore the mathematical concepts of more and less, big
and small, shapes, sizes, colors and patterns. Number
awareness is developed using real-life objects. Children are
provided access to a variety of books that show counting,
numbers, words and shapes.

Documented observations of
infant classroom environments
and instructional support materials
organized for infants to explore
mathematical concepts, i.e., more
and less, big and small, shapes, colors,
sizes, and patterns

Children engage in multiple and varied activities that
focus on building an understanding of numeracy, number
names and one-to-one correspondence.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
numeracy, number names and one to
one correspondence
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Children engage in multiple and varied activities that focus
on categorizing objects according to size, shape and color.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
categorizing objects according to size,
shape and color

3.03.073

Children engage in multiple and varied activities that
encourage them to appropriately use mathematical terms
in everyday conversation with adults and other children.

Written curriculum document(s),
frameworks, learning outcomes
or instructional methodologies
focusing on children's skills in using
mathematical terms in conversation
with adults and other children

3.03.074

Children interact with a variety of appropriate materials
that encourage the understanding of the mathematical
concepts of standard and non-standard units of
measurement.

List of equipment and materials
that support the understanding of
mathematical units of measures

3.03.075

Children engage in multiple and varied activities
and are provided appropriate materials that focus
on understanding basic geometry concepts such as
identifying two- and three-dimensional shapes and
recognizing that figures are composed of differing shapes.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
geometry concepts

3.03.076

Children engage in multiple and varied activities that
encourage them to develop an understanding of time in
the context of their daily routines.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of time in
the context of daily routines

Children engage in multiple and varied activities focused
on pattern recognition and naming repeating patterns.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's ability to recognize and
name repeating patterns

Children in kindergarten engage in multiple and varied
activities focused on developing an understanding of
standard and non-standard units of measurement and
their corresponding numerical values.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
standard and non-standard units of
measurement and their numerical
values

3.03.072

3.03.077

3.03.078
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Children in kindergarten engage in multiple and varied
activities focused on creating patterns; using drawings, letters
and objects to represent repeating patterns; and extend
repeating and growing patterns.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding and use
of patterns

3.03.080

Children in kindergarten engage in multiple and
varied activities that integrate written mathematical
representations of their experiences.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills to integrate
mathematical concepts in the context
of their experiences

3.03.081

Children in kindergarten engage in multiple and varied
activities focused on developing an understanding of
the mathematical concepts of adding, taking away and
dividing objects into equal and unequal groupings.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
addition, subtraction and dividing
objects into equal parts

Children in kindergarten engage in multiple and varied
activities focused on the concept of time and the tools
used to measure time such as clocks and calendars.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of tools
that measure time, for example clocks
and calendars

3.03.079

3.03.082

Area of Development and Learning: Science

3.03.083

Infants and toddlers/twos are provided numerous and
varied opportunities to explore their environment using
their senses to discover their ability to make things happen
and solve simple problems.

For infants and toddlers, written
curriculum document(s), frameworks,
learning outcomes or instructional
methodologies focusing on an
infant's use of senses to explore the
environment

3.03.084

Children engage in multiple and varied activities that
focus on building an understanding of basic concepts and
key principles of science. This includes topics such as the
differences between living and non-living things, exploring
the life cycles of a variety of living organisms, earth and
sky, light and shadow, concepts of hard and soft, sinking
and floating, transformations of materials such as liquids
changing into gases, solids and melting.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of basic
concepts of science
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Children engage in multiple and varied activities that
require the use of multiple senses to observe, explore and
experiment with scientific phenomena.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills to observe, explore
and experiment with scientific
phenomena

3.03.086

Children engage in multiple and varied activities that
include observation and interaction with objects and
scientific phenomena through the use of simple tools and
processes.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's abilities to interact with
scientific objects and use simple tools
and processes

3.03.087

Children engage in multiple and varied activities that focus
on using the scientific processes of collecting objects or
data and representing their findings using varied means
such as the use of drawings or graphs.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills to use scientific
processes for collecting objects or
data and using drawings or graphs

3.03.088

Children engage in multiple and varied activities that
focus on the development of the skills of questioning,
inferring and reasoning about their observations of science
principles.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in referencing,
inferring and reasoning about
scientific principles

3.03.089

Children engage in multiple and varied activities that
integrate the discussion of scientific concepts into
everyday conversation with adults and other children.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in integrating
scientific concepts into conversation
with adults and other children

3.03.090

Children engage in multiple and varied activities that
focus on learning and using scientific terminology and
vocabulary.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in using scientific
terminology and vocabulary

3.03.085
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Area of Development and Learning: Understanding the World (Social Studies)

Children engage in multiple and varied activities that focus
on developing a non-stereotypical understanding of cultural
diversity, family structure, ability, language, age and gender.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on each child's understanding of
cultural diversity, family culture,
ability, language, age and gender

Children engage in multiple and varied activities that use
play to explore social roles in the family and workplace.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's skills in using play to
explore social roles in the family and
workplace

Children engage in multiple and varied activities that focus
on learning about the community in which they live.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of the
community in which they live

Children engage in multiple and varied activities that
provide occasions to talk about fairness, friendship,
responsibility, authority and differences.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on each child's ability to talk about
fairness, friendship, responsibility,
authority and differences

3.03.095

Children engage in multiple and varied activities that focus
on the foundations of learning about geography through
the physical characteristics of their local community.

Written curriculum document(s),
frameworks, learning outcomes
or instructional methodologies
focusing on children's understanding
of geography and the physical
characteristic of their community

3.03.096

Children engage in multiple and varied activities that
focus on learning about the ways people take care of
their environment and the ways people pollute the
environment.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
ways that people take care of their
environment

3.03.091

3.03.092

3.03.093

3.03.094
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.

3.03.097

3.03.098

CRITERIA

EVIDENCE

Children engage in multiple and varied activities to
develop a foundation for understanding economic
concepts such as exchanging money and playing
restaurant or store.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of
exchanging money for goods and
services, e.g., in restaurants or stores

Children in kindergarten engage in multiple and varied
activities to lay a foundation for learning geography,
history and social studies by making connections between
what they have learned about their community, state,
nation or their country of origin.

For Kindergarten, written curriculum
document(s), frameworks,
learning outcomes or instructional
methodologies focusing on children's
abilities to make connections in
concepts related to geography,
history and social studies and their
community, state, nation or their
country of origin

Area of Development and Learning: Creative - Expressive Arts (Music, Drama, Visual Arts)

3.03.099

Children engage in multiple and varied activities that focus
on building an appreciation of art, music, drama and dance
that occurs in an environment that reflects sensitivity to
and appreciation of cultural diversity.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's appreciation of art,
music, drama and dance occurring in
environments that reflect sensitivity
and cultural diversity

3.03.100

Teachers and staff support a learning environment that
provides for children’s physical activity, rest, nourishment
and sensory stimulation.

Documented observations of teachers
and staff ensuring environments that
support children's physical activity,
rest, nourishment and sensory
stimulation

Infants and toddlers/twos are provided numerous and
varied opportunities to explore and engage with ageappropriate art materials.

For infants and toddlers, written
curriculum document(s), frameworks,
learning outcomes or instructional
methodologies focusing on an infant's
exploration of age-appropriate art
materials

Infants and toddlers/twos are provided numerous and
varied opportunities to learn new art, music, drama and
dance concepts and terms.

For infants and toddlers, written
curriculum document(s), frameworks,
learning outcomes or instructional
methodologies focusing on an infant's
exploration of art, music, drama and
dance concepts and terms

3.03.101

3.03.102
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

Children engage in multiple and varied activities that focus
on developing their range of abilities to express themselves
artistically through a variety of developmentally appropriate
mediums.

Written curriculum document(s),
frameworks, learning outcomes
or instructional methodologies
focusing on children's abilities to
express themselves artistically
through a variety of developmentally
appropriate mediums

Children engage in multiple and varied activities that
provide opportunities for free and creative expression in
music, drama, dance and two- and three-dimensional art.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's abilities to freely and
creatively express themselves through
music, drama, dance and art

3.03.105

Children engage in multiple and varied activities during
which they respond to the art of their peers or adults.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's abilities to respond to
the art of their peers or adults

3.03.106

The school provides children with experiences in visual
and performing arts through ways such as inviting artists,
musicians and/or performers to share their talents with the
children or visits to museums, exhibits and performances.

Schedules, agendas or documented
observations of children's experiences
in visual and performing arts

Infants and toddlers/twos are provided numerous and
varied opportunities to respond to music through creative
and free movement and to engage in creative play.

For infants and toddlers, written
curriculum document(s), frameworks,
learning outcomes or instructional
methodologies focusing on their
response to music through creative
and free movement and play

3.03.103

3.03.104

3.03.107

Area of Development and Learning: Technology

3.03.108

Children have limited access to the media of television,
film, CDs and DVDs, and these media are used as
developmentally appropriate learning tools to
engage students in their learning and to extend their
understanding.

Policy or curriculum statement
describing the scope of use of
television, film, CDs and DVDs as part
of the curriculum and instructional
program for children
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.109

Children have equitable access to developmentally
appropriate digital and technology tools, and they use
them independently, in collaboration with other children,
and under the supervision of the teaching staff or the
parents/guardian.

Policy or curriculum statement
ensuring equitable access to
technology as learning tools aligned
to the curriculum and instructional
program

3.03.110

Technology is used as a developmentally appropriate
learning tool to support and enrich learning.

Policy or curriculum statement
describing the scope of technology
as learning tools aligned to the
curriculum and instructional program

Area of Development and Learning: Health and Safety

3.03.111

Children engage in multiple and varied activities focused
on developing good health practices such as proper
nutrition, serving and feeding themselves, exercise, handwashing and tooth-brushing.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of health
practices

3.03.112

Children engage in multiple and varied activities focused
on learning about nutrition; identifying where their
food comes from; and recognizing, making, eating and
appreciating the value of healthy foods.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of the
value of healthy nutrition and sources
of nutrition

3.03.113

Children engage in multiple and varied activities that focus
on building awareness of safety rules and practices in their
classroom, homes and community.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding of safety
rules in their classroom, homes and
community

3.03.114

The school promotes daily outdoor play to practice
and master emerging large motor physical skills and
implements an outdoor play protocol with specific
precautions depending on the temperature and other
conditions such as hot weather to avoid heat stress and/or
extremely cold weather or other environmental conditions.
Indoor and outdoor play structures and playground
equipment meet safety, layout and design guidelines
complying with safety codes and regulations.

Policy, handbook or written
description of outdoor play protocol
including precautions for temperature
conditions and complying with
equipment safety codes, regulations
or guidelines
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INDICATOR 3.03 continued
Teachers engage young children in their learning through developmentally appropriate and
effective instructional strategies that address achievement of learning expectations.
CRITERIA

EVIDENCE

3.03.115

Children engage in multiple and varied activities to practice
safety procedures.

Written curriculum document(s),
frameworks, learning outcomes or
instructional methodologies focusing
on children's understanding and
practice of safety procedures

3.03.116

Teachers and staff provide a safe environment that ensures
that all children are treated with dignity and respect; are
free from physical, emotional and sexual abuse; and are
entitled to physical and emotional well-being.

Policy, handbook or written
description of assurances that
children are treated with dignity and
respect in all aspects of their physical
and emotional well-being
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INDICATOR 3.04
School leaders monitor and support the improvement of instructional practices of teachers to
ensure young children’s success.

3.04.001

CRITERIA

EVIDENCE

Curriculum, instruction and assessments are monitored
and adjusted in response to assessment results
including teacher interactions with children and
ongoing observations of children’s learning, growth and
development.

Descriptions of recent adjustments to
curriculum, instruction or assessments
based on assessment results of
children's learning, growth and
development
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INDICATOR 3.05
Mentoring, coaching and induction programs model best practices and support instructional
improvement consistent with the program’s values and beliefs about teaching and learning.
CRITERIA

EVIDENCE

3.05.001

New teachers and staff receive specified training in school
operations prior to working independently with children. The
training includes, at a minimum, purpose and direction of the
school; values and goals related to curriculum, instruction and
learning; school operations; school routines and activities;
expectations for ethical behaviors; nurturing behavior
management techniques for all learning environments; health
and safety emergency procedures; regulations for reporting
child abuse and neglect; and individual needs of all children
for which they will have responsibility. Ongoing training is
provided for all staff following the initial orientation.

Descriptions of mandatory training
and the training objectives for new
teachers and staff and ongoing
training following initial orientation

3.05.002

Substitute teachers and adult volunteers who work
with children receive an orientation applicable to their
responsibilities prior to working with the children. At
a minimum, the orientation includes health, safety and
emergency procedures; fundamental school operations,
routines and activities; expectations for ethical behaviors;
nurturing behavior management techniques for all
learning environments; health and safety emergency
procedures; and regulations for reporting child abuse and
neglect. Substitute teachers and adult volunteers only
work with children under the supervision of the school
administration or teaching staff.

Descriptions of mandatory training,
training objectives and supervision for
substitute teachers and volunteers
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INDICATOR 3.06
The school engages families in meaningful ways in their children’s education and keeps them
informed of their children’s learning progress.
CRITERIA

EVIDENCE

3.06.001

Teachers and staff partner with families to create meaningful
connections that establish and maintain systematic, ongoing,
two-way communication.

Schedules, agendas, written
correspondences or documented
observations of two-way
communications between parents
and teachers and staff

3.06.002

Teachers and staff obtain information about each child’s
culture, religion, home language and family structure to
support the preferences of the family.

Intake documentation that includes
the child's culture, religion, home
language, family structure or
other information to support the
preferences of the family

3.06.003

Teachers and staff communicate with family members on
a continuing basis to stay abreast of children’s individual
needs and ensure supportive transitions between home
and school.

Examples of regular communications
between teachers and staff and family
members relative to each child's
needs and supportive transitions
between home and school

3.06.004

Teachers and staff make families feel welcomed and
respected and work collaboratively with them to solve
problems that may arise due to differences in the
professional values of the school and family values. The
focus is on decisions in the best interest of each child that
ensures children experience success at school.

Examples of collaborative decisions
between staff and family members
relative to the best interests of each
child's experiences at school

3.06.005

Teachers and staff are respectful of children’s home
languages and are supportive of the development and
maintenance of this language as appropriate.

Examples of ways that teachers and
staff are respectful of the child's home
language within the experiences at
school

3.06.006

Teachers and staff engage parents in their child’s learning
through classroom experiences that involve parents and
other members of the children’s families.

Schedules, agendas or activity
descriptions that show parents or
family members actively engaged
in classroom experiences with their
children

3.03.007

The assessment system includes ways for families to have
input into assessment methods appropriate to their child’s
needs, strengths and interests.

Intake documents, notes of teacherparent conferences or other
documented ways showing parent
input into assessment methods
appropriate to the child's needs
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INDICATOR 3.06 continued
The school engages families in meaningful ways in their children’s education and keeps them
informed of their children’s learning progress.
CRITERIA

EVIDENCE

The school creates a multicultural classroom environment
by sharing and participating in customs, traditions and
events of the families and community cultures.

Documented observations of
classroom activities or environment
that share customs, traditions and
events of families and community
cultures

3.06.009

The school provides information regarding a child’s wellbeing exclusively to the child’s parent or legal guardian.

Documentation of a child's parent
or legal guardian and a policy that
describes exclusive communication of
the child's well-being to the parent or
legal guardian

3.06.010

Teachers and staff develop and maintain strong ongoing
communication and relationships with families.

Documented observations of ongoing
communication and relationships
with families

3.06.011

Teachers and staff engage with families to gain knowledge
of children’s interests, needs and concerns that can be used
to guide planning for classroom learning experiences.

Documented observations of
ongoing communication with families
regarding their child's interests and
needs to guide planning for classroom
learning experiences

3.06.012

An established communication system is in place that
includes a variety of formal and informal strategies to keep
families informed about curriculum, instructional practices,
assessment, child caregiving issues, special needs, food
and daily routines. Communications allow for interactive
decision-making by children, teachers, parents and families
that fosters a whole-child approach and that supports
learning at their particular stage of development.

Policies, handbook, procedures
or other written description of an
established communication system
to keep families informed about
curriculum; instruction; assessment;
health and safety; and learning,
growth and progress in their child's
stage of development

3.06.013

The school has procedures in place to share daily
caregiving, transition and food issues with families.

Description of daily communications
procedures with families, e.g.,
notes, checklist and personal
communications

3.06.014

The school has procedures in place to allow families access to
the facilities during school operation hours.

Policies or written procedures for
permitting family access to the
facilities during school operation
hours

3.06.008
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INDICATOR 3.06 continued
The school engages families in meaningful ways in their children’s education and keeps them
informed of their children’s learning progress.
CRITERIA

EVIDENCE

3.06.015

The school offers a wide variety of opportunities to plan
programs, events and activities that encourage family
collaboration, participation and involvement fostering
family-school partnerships.

Schedules, agendas or documented
observations of family involvement
in activities that foster family-school
partnerships

3.06.016

The school encourages leadership roles by including
families as members and active participants in the school’s
governing or advisory groups and in planning events and
activities.

Schedules, agendas or documented
observations of family members
participating in governing or advisory
roles and in planning events and
activities

3.06.017

The school promotes meaningful interactions between
teachers and parents by planning regular events to bring
families and school staff together for positive interaction,
taking into account parents’/guardians’ schedules and
availability.

Schedules, agendas or documented
observations of regular events that
bring family members and school staff
together for positive interaction

3.06.018

The school establishes diverse mechanisms to foster
dialogue with parents/guardians at school and/or at home
such as parent-teacher conferences, pick-up and drop-off
times, school-wide events, emails, phone conferences or
home visits.

Documented examples of various
ways that teachers and staff dialogue
with parents/guardians

3.06.019

School information to families is provided and accessible in
their language of understanding.

Policy or handbook that requires
family access to school information
in the family's language of
understanding

3.06.020

The school has an assessment system that is
comprehensive, ethical and holistic that includes an
ongoing process of collecting, documenting, reflecting on
and using information in order to support and enhance
children’s future learning and achievement over time.
Families are informed of the assessment system and the
uses of the assessment results.

Written description of the assessment
system and its purposes and
implementation
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INDICATOR 3.06 continued
The school engages families in meaningful ways in their children’s education and keeps them
informed of their children’s learning progress.
CRITERIA

EVIDENCE

3.06.021

The school has developed responsible, supportive and
sensitive methods and materials to communicate, help
and support staff and families with the responsibility of
recognizing children with special needs and to assist in the
screening of children for developmental milestones/delays,
shared caregiving issues and other information that affects
the well-being and development of these children.

Handbooks, pamphlets or
other documented methods or
communication processes for
assisting families in obtaining
screening for their children in areas
that affect their well-being and
development

3.06.022

The school maintains multiple communication channels so
parents/guardians and staff get information to understand
the day’s activities and help transition between school
and home. Daily charts record lengths of naps, amount
of food intake for each child and frequency and timing of
diapering (where relevant). Drop-off and pick-up each day
provides critical information-sharing time and is designed
to have the necessary coverage to facilitate information
exchange.

Description of daily communications
procedures with families through
multiple communications channels,
e.g., notes, checklists and personal
communications

3.06.023

Updated weekly communications are provided to parents/
guardians surrounding issues or information about their
child's development, well-being and adjustment to
preschool activities and routines.

Description of weekly
communications procedures with
parents/guardians that focus on issues
or information about their child's
development, well-being and routines

3.06.024

The school engages family in collaborative, meaningful
ways that result in mutually supportive environments for
children’s learning needs, interests and development.

Examples or descriptions of
collaborative staff and family
decisions that result in mutually
supportive environments for
children's learning needs

3.06.025

The school promotes a family-friendly facility and
environment by embracing, respecting and celebrating
the diversity of the families it serves; posting daily
schedules, events and activities; organizing, labeling and
displaying children’s work in a manner appropriate for their
ages and perceptual skills; and providing clearly designed
processes for check-in and check-out.

Documented observations that
describe or ensure the facility and
environment is family friendly
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INDICATOR 3.07
Documenting, measuring and reporting young children’s learning, growth and development
that represent the attainment of learning goals and content are consistent across the school’s
developmental programs.
CRITERIA

EVIDENCE

The school documents how results from the assessment
system prove that 1) all assessments are aligned to the
curriculum; 2) instruction is based on curricular goals and
student needs; and 3) the degree to which all summative
assessments are appropriate, valid, reliable and unbiased. The
assessment system includes meaningful student performance
results for all children, including English-language learners
and children with special needs.

Documentation about the assessment
system includes all children and
describes how 1) all assessments
are aligned to the curriculum; 2)
instruction is based on curricular goals
and student needs, and 3) summative
assessments are appropriate, valid,
reliable and unbiased.

Assessment results are analyzed and interpreted to
determine whether the school is achieving curriculum
goals and learning outcomes for children.

Summaries, reports, charts or
graphs showing the results of data
analysis and interpretation relative
to curriculum goals and learning
outcomes for children

3.07.003

Infants are observed by teachers and staff to assess
their learning, growth and development and to modify
curriculum, instruction and personal care.

For infants, documented results
of teachers and staff assessment
observations relative to infants
learning, growth and development
and modification of curriculum,
instruction and personal care

3.07.004

Teachers and staff encourage the development and use
of language by children through talking and personal
interactions and use children’s verbalizations and language
to assess their areas of strengths, needs and interests.

Documented instructional activities
that encourage the development and
use of language by children

3.07.005

Teachers and staff plan, modify and improve curriculum
and instruction through information gained by observing
and assessing children’s behaviors and work in learning
and play environments.

Examples of recent modifications to
curriculum and instruction based on
observations and assessment results

3.07.006

The assessment system includes ways for families to share
their results of observations of the learning, growth and
development of their children from home settings.

Documented examples of ways that
the assessment system includes
results from observations from
families relative to their child's
learning

3.07.007

The assessment system requires a minimum of quarterly
written reports to families that document their child’s
progress in their learning, growth and development.

Examples of quarterly written reports
to families documenting their child's
learning and progress

3.07.001

3.07.002

46 | Standards for Quality Early Learning Schools - July 2014

INDICATOR 3.07 continued
Documenting, measuring and reporting young children’s learning, growth and development
that represent the attainment of learning goals and content are consistent across the school’s
developmental programs.
CRITERIA

EVIDENCE

3.07.008

The assessment system requires teachers and staff, families
and other specialists relevant to the learning, growth and
development of each child to routinely communicate with
each other for the purposes of planning learning activities
and monitoring strengths, progress and needs.

Schedules, agendas or minutes that
document routine communications
between and among teachers, staff
and families about each child’s
learning and the resulting planning
and monitoring of progress

3.07.009

The assessment system is clearly communicated to
families and includes information about the appropriate
purposes and uses of screening and assessment methods;
procedures for scoring and interpreting results; uses of
screening and assessment results; training of teachers
and staff in the implementation, interpretation and uses
of screening and assessment methods; conditions under
which their children will be screened and assessed; and
their access to their children’s screening and assessment
results.

Documented examples of the
purposes and uses of screening as
part of the assessment system

3.07.010

The assessment system requires the full disclosure and
explanation to families relative to the confidentiality
of their child’s screening and assessment results, the
categories of persons who will have access to their
child’s screening and assessment results, regulations and
procedures for record keeping and access to student files,
and how and why their child’s screening and assessment
results may be used.

Policies, handbook or written
procedures that inform families
of confidentiality of their child's
screening and assessment results,
categories of staff who will have
access to screening and assessment
results, and how screening and
assessment results will be used

3.07.011

The assessment system includes the use of normreferenced and standardized assessments in combination
with informal assessments (e.g., observation checklists and
student work samples) for assessing eligibility for special
services and/or measuring program effectiveness.

List of all assessments that comprise
the assessment system

3.07.012

The school ensures that teacher-developed assessments
are aligned with curriculum goals, are valid and reliable
for all learners and are reviewed to ensure they provide
accurate data for guiding curriculum and learning
experiences.

Documented procedures for aligning
teacher developed assessments with
curriculum goals or objectives
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INDICATOR 3.07 continued
Documenting, measuring and reporting young children’s learning, growth and development
that represent the attainment of learning goals and content are consistent across the school’s
developmental programs.
CRITERIA

EVIDENCE

3.07.013

The assessment system includes screening methods for
physical, health and sensory development; gross and fine
motor skills; language development; and cognitive, emotional
and social skills. The screening instruments are valid and
reliable, are used for their intended purpose and provide
normative scores reflective of a population relevant to the
children being screened. Evaluation procedures are in place
to measure the effectiveness of the screening process and
follow-up referrals.

List of screening methods for physical,
health and sensory development;
gross and fine motor skills; language
development; and cognitive,
emotional and social skills along
with documented examples of
the effectiveness of the screening
methods relative to follow-up referrals

3.07.014

Teachers and staff use a variety of assessments and data
sources to assess each child across all program goals and
learning expectations.

List of assessments or data sources
that are used to assess children
across all program goals and learning
expectations

3.07.015

Teachers and staff use informal interactions and
observations to inform curriculum and individualize
learning experiences for children.

Examples of modifications to
curriculum or learning experiences
based on informal interactions and
observations of children
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INDICATOR 3.08
All staff members participate in a continuous program of professional learning.
CRITERIA

EVIDENCE

3.08.001

Teachers, assistant teachers and teacher aides have
training in diversity of races, cultures and languages.
Training may be through professional development and/or
college-level courses that cover the topics within the core
courses or separately. Curriculum includes diversity and
instruction is adapted in response to children’s differences.

Transcripts or documented curriculum
for the training of teachers, assistant
teachers and teacher aides in diversity
of races, cultures and languages

3.08.002

Teachers, assistant teachers and teacher aides have
training in the school’s curriculum and in skills that support
being an active member of a team. Such skills include
communication, collaboration and teamwork.

Transcripts or documented curriculum
for the training of teachers, assistant
teachers and teacher aides in the
school's curriculum and in skills for
communication, collaboration and
teamwork

3.08.003

Staff members are supervised or mentored only by
other staff that have been trained in adult supervision,
mentoring or leadership development through collegelevel course work or specialized professional development
in these areas.

Policies or written procedures for the
supervision and mentoring of staff
members

3.08.004

All teachers, assistant teachers and teacher aides have
training relevant to their teaching assignments. The
training includes knowledge and skills relevant to the age
ranges and needs of the children they will teach. Training
may include college courses or specialized professional
development that covers the knowledge and skills for their
assignments.

Transcripts or documented curriculum
for the training of teachers, assistant
teachers and teacher aides relevant to
their teaching assignments

3.08.005

Teachers and staff are trained in the evaluation,
interpretation and use of data, and they meet on a regular
basis to interpret assessment results to align and modify
instructional activities to meet children’s needs.

Transcripts or documented curriculum
for the training of teachers and staff in
the evaluation, interpretation and use
of data

3.08.006

The school’s assessment system requires all teachers,
assistant teachers and teacher aides to be trained in how
to accurately implement the assessment procedures
and to use the results to improve instructional practices,
curriculum activities and the learning environment.

Transcripts or documented curriculum
for the training of teachers, assistant
teachers and teacher aides in the
implementation of assessment
procedures
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INDICATOR 3.08 continued
All staff members participate in a continuous program of professional learning.
CRITERIA

EVIDENCE

3.08.007

All teachers, assistant teachers and teacher aides have training
in working with children who have special needs. The training
may include college courses or specialized professional
development that provides preparation in working with
children who have special needs; applicable laws relative to
children with special needs, including children’s and families
rights; roles and responsibilities related to all aspects of
the IEP process; professional practice supporting inclusion;
modifying and adapting curriculum, instruction, materials,
schedules and the learning environment to meet individual
needs; and referral and follow-up procedures for assessments
and resources.

Transcripts or documented curriculum
for the training of teachers, assistant
teachers and teacher aides in working
with children who have special needs

3.08.008

All staff participate in professional development to
improve the knowledge, skills, behaviors, attitudes and
values of the early childhood personnel to work with
diverse families.

Documentation of professional
development for all staff on
knowledge, skills and attitudes in
working with diverse families

3.08.009

School staff are encouraged to actively participate in
professional and educational organizations that emphasize
early learning education and other local, state and national
events that focus on the care and education of young
children.

Documented examples of staff
participation in early learning
professional organizations at the local,
state and national levels

3.08.010

Staff members are encouraged to participate in
collaborative training activities or professional
development opportunities with other early learning
schools and community agencies.

Documented examples of staff
participation in collaborative
professional development or training
opportunities with other early
learning schools and community
agencies

3.08.011

The school’s administrator demonstrates a commitment to
the ongoing development of the school staff’s professional
learning and engages them in collaboration and teamwork
to accomplish the school’s purpose.

Documented examples of
professional development for staff
through collaboration and teamwork

3.08.012

The school has a professional development plan that
addresses the development of the knowledge and skills
of all staff, including orientation for new staff. The plan
is updated at least annually and is based on data from
evaluations and other needs assessments to ensure staff
have the appropriate knowledge to meet the needs of
young children.

Documented orientation and
professional development plan
for all staff including processes
for evaluating the needs of staff,
updating the plan and implementing
the plan
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INDICATOR 3.08 continued
All staff members participate in a continuous program of professional learning.

3.08.013

CRITERIA

EVIDENCE

The professional development plan is based on identified
needs of staff from data such as staff evaluation, program
evaluation and current best practice. The formal written
plan involves all staff and addresses training in procedures
and policies, relationships and collaboration, curriculum
and pedagogy, and working with families and community.

Documented data-based professional
development plan for all staff that
includes training in procedures
and policies, relationships and
collaboration, curriculum and
pedagogy, and working with families
and community

Copyright © 2014 AdvancED® All Rights Reserved

| 51

INDICATOR 3.09
The school provides and coordinates instruction to address the unique learning, growth and
development needs of young children.
CRITERIA

EVIDENCE

3.09.001

Teachers work collaboratively with support professionals
and families to ensure children with serious behavior issues
have an individual plan to provide the necessary support for
successful integration and inclusion in classroom activities.

Examples of written individual plans
for children with serious behavior
issues that support integration and
inclusion in classroom activities

3.09.002

Teachers and staff implement strategies to support
children with challenging behaviors to develop the
appropriate social, communication and emotional skills
necessary to self-regulate in order to successfully interact
with adults and other children. Teachers use modifications
related to the classroom environment and activities
and teaching strategies to support the development of
appropriate behavior.

Documented examples of
modifications to teaching strategies,
classroom activities and environments
to meet the needs of children with
challenging behaviors

3.09.003

Teachers and staff utilize behavioral support strategies to
address physical aggression that ensure the safety of the
child demonstrating the aggressive behavior, the safety
of the other children and the safety of the classroom
environment. The teacher addresses the behavior calmly
and respectfully identifies how the child is to appropriately
behave.

Documented examples of strategies
that were employed to ensure the
safety of the child demonstrating
aggressive behavior, the safety of
other children and the safety of the
classroom environment

3.09.004

Teachers and staff create a learning environment that
provides schedules, engaging activities and transitions
that meet the needs and abilities of all children and
minimize challenging or disruptive behaviors.

Classroom schedules showing
planned instructional time and
transitional time that reflect the
needs of the children and minimize
disruptive behaviors

3.09.005

Teachers and staff listen for and respond to both verbal
and nonverbal cues of infants to provide a climate of
respect and responsiveness.

Documented observations of ongoing
teacher and staff response to verbal
and nonverbal cues of infants

3.09.006

Teachers and staff promote mutual respect for children by
demonstrating their interest in children’s ideas, interests
and experiences.

Documented observations of
ongoing teacher and staff response
to children's ideas, interests and
experiences promoting mutual
respect

3.09.007

Teachers and staff demonstrate knowledge and use of
a variety of developmentally appropriate instructional
strategies to meet differing learning, growth and
development needs of children.

Documented observations of teachers
and staff implementing instructional
strategies appropriate to the differing
learning, growth and development
needs of children
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Standard 4

Resources and Support Systems
The program has resources and provides services that support its purpose and
direction to ensure success for all children.
INDICATOR 4.01
The school employs qualified Administrators/Directors for each administrative position to
support the school’s purpose, direction and educational program.
CRITERIA

EVIDENCE

4.01.001

The administrator/director of the program has the
appropriate educational qualifications and professional
commitment to lead the school’s program. This includes
a minimum of a baccalaureate degree with nine credits
related to leadership and administration and 24 credits in
early childhood education and related child development
courses and/or required state (equivalent to or exceeding
above requirements) or national criteria for alternative
preparation and qualifications. Administrators/Directors
not meeting these requirements can document that a
plan is in place to meet the indicators within five years
and/or can provide documentation of relevant formal
education and experience to meet alternative educational
qualifications for a program administrator.

Written policies or procedures
for hiring, training and retaining
administrators with appropriate
educational and professional
background

4.01.002

The school has a designated, qualified full-time
administrator/director if it has an enrollment of 60 or more
full-time equivalent children and employs eight or more
full-time equivalent staff. When a program has fewer
FTE children and staff, the administrator/director may be
employed part-time or may prorate their time as a teacher
and administrator/director.

Written policies and procedures for
assigning administrator's workload
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INDICATOR 4.02
The school employs qualified teachers for each administrative position to support the school’s
purpose, direction and educational program.
CRITERIA

EVIDENCE

4.02.001

The school ensures a staffing pattern of at least the following:
a) all teachers have a minimum of an associate’s degree
and/or a Child Development Associate (CDA) credential (or
state equivalent); or b) at least 75 percent of the teachers
have a minimum of a baccalaureate degree or equivalent in
early childhood education, child development, elementary
education or early childhood special education; or c) teachers
can demonstrate a combination of experience and education
that meets alternative credential requirements, equivalent
to or exceeding above requirements; or d) for international
countries, governmental documentation showing the
equivalency of credentials is acceptable. The teacher training
includes learning, growth and development of young
children; family and community relationships; observing,
assessing and reporting progress in young children; and
professional practices in teaching, learning and development
of young children.

Written policies and procedures for
hiring, training and retaining teachers
with appropriate educational and
professional background

4.02.002

The school ensures a staffing pattern of at least the
following: a) all assistant teachers or teacher aides have
a high school diploma or GED; b) at least 50 percent of
assistant teachers or teacher aides have at least a CDA
credential or equivalent relevant formal education and
experience to meet alternative educational qualifications
for assistant teachers, equivalent to or exceeding above
requirements; c) all assistant teachers or teacher aides
who do not have a CDA are enrolled, actively participating
in and documenting progress in a regionally accredited
program leading to the CDA or its equivalent experience
and professional development; and d) for international
countries, governmental requirements for staff credentials
for the position are acceptable.

Written policies or procedures for
hiring, training and retaining assistant
teachers with appropriate educational
and professional background
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INDICATOR 4.03
The school maintains a class size and ratio of young children to teachers that support the care
and developmentally appropriate learning, growth and development of young children.

4.03.001

CRITERIA

EVIDENCE

The school has written policies and procedures to address
the teacher-child ratios within each group and in all
settings and hours of operation in the school. Teacherchild ratios are detailed in the table below.

Written policies or procedures that
address teacher-child ratios

Age Group

6

8

Infants
Birth – 15 months

1:03

1:04

Toddlers/Twos
12 – 28 months

1:03

Toddlers/Twos
21 – 36 months
Preschool
2.5 – 3-year-olds

10

12

1:04

1:04

1:04

1:04

1:05

1:06
1:07

18

20

1:08

1:09

Preschool
4-year-olds

1:08

1:09

1:10

Preschool
5-year-olds

1:08

1:09

1:10

Kindergarten

1:06

Group Size
14
16

1:10

22

24

1:11

1:12
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INDICATOR 4.04
Instructional time, material resources and fiscal resources are sufficient to support the purpose
and direction of the early learning school.
CRITERIA

EVIDENCE

4.04.001

The school has sufficient staff that are assigned and
organized to minimize the number of group, teaching staff
and classroom transitions for individual children during
the day and to maintain the relationship between both
teaching staff and children and groups of children.

Written policies or procedures that
define classroom expectations for
staff and classroom transitions and
children-staff relationships

4.04.002

The school’s administrator and other program leaders
ensure that the school has sufficient resources to support
the school’s purpose and achievement of learning
expectations and actively work to effectively generate and
manage the necessary resources to support the school’s
program.

Written policies or procedures for
ensuring sufficient resources to
support the school's purpose and
learning expectations
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INDICATOR 4.05
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.001

Teachers and staff design and provide a safe and healthy
environment for all children in all school environments.

Written policies or procedures
that address the health, safety and
wellness of children and adults

4.05.002

Teachers and staff provide supervision for children by
ensuring they are physically positioned to see as many
children as possible.

Written policies or procedures for
ensuring proper supervision of the
children

4.05.003

Teachers and staff supervise children primarily by sight,
but can employ auditory supervision for short periods if
they check frequently on those children who are out of
sight (such as using a toilet independently).

Written policies or procedures for
ensuring proper supervision of the
children

4.05.004

Indoor environments are designed to allow staff to
supervise children by sight and sound at all times.

Written indoor facilities safety plan to
ensure children's supervision

4.05.005

Teachers and staff may allow kindergarten children doing
tasks in a safe environment to be out of the teacher’s visual
and auditory supervision for a short time (such as taking
something to the office or another classroom) if they are
monitored for prompt return and/or confirmation of arrival
at the new location by an adult.

Written safety plan to ensure proper
supervision of kindergarten children

4.05.006

Health records are current, confidential and maintained
for each child. The child’s individual record documents
scheduled immunization records; routine screening tests
as required by the health agencies; a comprehensive
physical examination report; referrals to screening and
health care as needed; a contact list of pediatrician or
primary care provider, specialist, dentist, case worker (if
applicable) and hospital in case of an emergency; the
child’s health insurance information; a description of other
important health-related information about the child; and
all prescription, over-the-counter and herbal medications
the child takes regularly.

Written policy or procedure ensuring
child's health information privacy and
record confidentiality

4.05.007

The school designates a licensed physician, registered
nurse, nurse practitioner or physician’s assistant with
pediatric or family health training and/or experience
with early childhood programs as the program’s health
care consultant to provide consultation and link health
resources with facilities that provide primarily education
and social services.

Written policies or procedures for
hiring, training and retaining health
practitioners with training and/
or experience with early childhood
programs
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.008

Children are dressed appropriately for all outdoor activities
according to weather conditions. Only sunscreen and
insect repellents labeled as approved by governmental
or health authorities are permitted, are applied only
according to label directions, and are used only with
written parental/guardian permission to protect children
from sun and insect bites.

Written policy or procedure for
ensuring appropriate dress code
according to weather conditions

4.05.009

The school implements a health and hygiene protocol
based on guidelines from governmental or health
authorities. The protocol includes procedures for changing
and disposing of cloth and disposable diapers, changing
soiled underwear, scheduled diaper check, cleaning
and disinfecting diaper/changing area and universal
precautions using the bathroom or toilet training chair.
Diapering, toilet training and toileting are done in a
sanitary and appropriate manner considering the physical
and emotional needs of each child. Designated diaper
or changing areas are separate from any food storage,
preparation area and/or eating area to prevent potential
cross contamination. A diaper-changing procedure is
in place, posted and followed for all diaper changes.
Caregivers ensure the child’s safety by gently placing the
child on a diapering surface, always keeping a hand on
the child and never leaving a child alone on a table or
countertop. The caregiver records the diaper change in
the child's daily log. Sanitation and hygiene procedures
are followed and posted for diapering and toileting
management and disposal including placing soiled
clothing away from caregivers, children and any surfaces;
cleaning and sanitizing the diaper-changing surface
after each change; and disposing of soiled diapers and
underwear in a plastic-lined, hands-free covered can.

Written health and hygiene protocol
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.010

Proper hand washing practices are in place for school
personnel and children upon arrival at school, after any
restroom visit, before each meal, after coming inside from
outdoor play, after handling pets and/or bodily fluids and
after any activity that involves contact with others. Disposable
gloves are used by school personnel when in contact with
tears, nasal discharge, vomit, urine, stool or blood followed by
proper hand-washing practices. Hand-washing procedures
include using liquid soap and tempered water; rubbing
hands vigorously with soap and tempered water; washing all
surfaces of the hands to include the backs of hands, palms,
wrists, under fingernails and between fingers; rinsing well;
drying hands with a paper towel or other hand-drying device
and turning off faucet with a paper towel or other method
without re-contaminating hands.

Written policies or procedures on
hand washing practices for school
personnel and children

4.05.011

The school promotes a safe, clean environment during
water play. Sanitary water play involves the use of nontoxic plastic toys and props and the use of fresh potable
water for each new group of children. Water tables are
durable, easy to clean, scratch-resistant, safe (no exposed
screws or bolts), tip-resistant and an appropriate height for
the age of the child.

Written policy or procedure ensuring
health and safety during water play

4.05.012

Protocols for administering, handling and storing of
medication for every child are in place and a trained,
consistent staff member or school nurse is designated
to administer, handle and store child medications. All
medications are kept out of the reach of children or
in locked storage, stored in a manner that does not
contaminate food and, if refrigeration is required,
kept separate from food. A written, signed and dated
authorization to administer medication to a child must
be obtained from the child’s parent or legal guardian;
medications are in the original prescription container
and are not out of date; medications are labeled with the
child’s name, specific dosage and times the medication is
to be administered to the child; and the parent/guardian
has provided the school with instructions on the methods
of administration. Documentation of administration is
maintained in the child’s file and a copy provided to the
parent/guardian.

Written protocol for administering,
handling and storing medication
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.013

Measures are in place to reduce the risk of Sudden Infant
Death Syndrome (SIDS) for daytime naps and any other
times of sleep by laying infants on their back to sleep,
and following current federal guidelines for safe sleep.
All cribs meet specific safety requirements approved by a
governmental or health agency.

Written protocol for safe-sleep
procedures to reduce the risk of
Sudden Infant Death Syndrome (SIDS)

4.05.014

The school practices preventive, healthy habits to avoid
or reduce tooth decay (cavities) in infants and toddlers by
always cleaning infants’ gums after feeding, avoiding the
use of propped bottles and encouraging the use of sippy
cups when a child is developmentally ready.

Examples of preventive tooth decay
practices in infants and toddlers, e.g.,
gum cleaning after feeding

4.05.015

Teachers and staff provide opportunities for tooth
brushing and gum cleaning at least once a day to children
older than one after at least two meals are provided.

Written protocol on tooth brushing
and gum cleaning

4.05.016

The school has food safety, handling, cleaning and
sanitizing procedures in place to ensure that the food
served to children is safe to eat considering governmental,
health agencies and other applicable food safety
provisions and provides documentation of compliance
with food safety regulations.

Written food safety and sanitation
policies or procedures

4.05.017

The school has an approved procedure in place to provide
food services and document feedings for all infants and
children with special feeding needs. Daily documented
feedings for all children are kept by the center and
reviewed by parents/guardians. All special needs diets are
prepared as prescribed by a physician or by the written
instructions of the parent/guardian.

Written policies or procedures to
provide food services and document
feeding for all children

4.05.018

The school allows easy access to fresh drinking water by
providing and maintaining water coolers and/or water
fountains, serving water in pitchers at meals and snacks for
practice pouring and encouraging the use of sippy cups or
water bottles.

Written policy or procedure to ensure
easy access to fresh drinking water
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.019

The school provides documentation that any water sources
from wells or other private sources have been determined
to be safe for human consumption by a local regulatory
health authority.

Certificates or other relevant
compliance documents stating that
water sources are safe for human
consumption

4.05.020

The school provides appropriate foods to infants that are
of sufficient proportions and nutritional value to meet
each child’s developmental health needs.

Written nutrition plan that includes
feeding plan and meal and snack
patterns

4.05.021

The school supports breastfeeding mothers by providing
proper handling and storage of human milk by following
safe preparation and storage techniques to maintain the
high quality of expressed breast milk and the health of
the baby. Breast milk is placed in cleaned, leakage-free
and sanitized containers. All containers of breast milk are
identified with a label that will not come off in water or
handling and have the date and time of collection and
child’s full name. The container(s) is immediately stored in
the refrigerator or frozen upon arrival. Expressed breast
milk is discarded if it presents a threat to the infant. An
atmosphere that welcomes breastfeeding mothers is
provided by making breastfeeding resources and facilities
available to mothers and coordinating feeding times with
mothers’ schedules.

Policy on breast feeding and proper
handling and storage of human milk

4.05.022

Food provided to children is purchased, stored, prepared
and presented in a safe and hygienic environment in
compliance with applicable provisions of governmental
or health agencies. Staff serve only manufacturer’s sealed
ready-to-feed powder or concentrate formulas and baby
food jars for infants with the exception of human milk.
Any formula or human milk not consumed is discarded
after one hour if not refrigerated, and no infant foods are
warmed in a microwave oven.

Written policies or procedures on food
purchasing, preparation and storage
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.023

The school has in place a food and nutrition policy based
on government or state applicable recommendations for
healthy eating and active lifestyles for children. The school
ensures that children are receiving nourishing foods that
are limited in sugars and concentrated sweets such as
candy, sweetened drinks, fruit drinks (less than 100 percent
real juice) and ﬂavored milk. Solid foods and fruit juices are
not provided to infants younger than six months unless
recommended by the child’s healthcare provider and
approved by the family.

Written policies and procedures on
food and nutrition to ensure healthy
eating and an active lifestyle

4.05.024

The school has a daily food plan for infants where feeding
is provided by an adult that is familiar with the infant and
follows the established feeding schedule.

Written daily plan with established
feeding schedule for infants

4.05.025

Infants younger than 12 months are not provided cow’s
milk and only whole milk is provided to children between
the ages of 12 and 24 months.

Written policy on milk feeding infanttoddler children

4.05.026

Staff cut foods into small pieces, removing seeds and pits
and ensuring food pieces are appropriate to each child’s
chewing and swallowing capability. The school avoids
serving foods that might cause children to choke for
instance rounded, small or slippery foods such as baby
carrots and grapes; firm but pliable foods such as hot dogs,
sausages or bananas; light dry foods such as popcorn
or pretzels; foods with dry skins such as raw apples; and
chewy, sticky foods such as gummy bears or peanut butter;
or any foods that are larger than can be swallowed whole.

Written safety policy on food
preparation

4.05.027

Monthly meals and snack menus are written, posted and
available to families. Menus are stored on file every month
for review by health consultants.

Written nutrition plan, menus, meals
and snack schedules

4.05.028

All meals and snacks follow a regularly established
schedule according to approved feeding infant and toddler
needs in which meals and snacks are at least two hours but
no more than three hours apart.

Written feeding schedule
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.029

The school has procedures to ensure the routine cleaning
and sanitizing of all surfaces and areas in the facility on a
regular basis and rely on ventilation and sanitation, not
chemicals and deodorizers, to control odors in all areas of
the facility.

Written policy or procedure to ensure
clean and sanitized facilities

4.05.030

Cleaning and disinfection guidelines and procedures are
in place pertaining to cleaning and disinfection, diapering,
hand washing, and the exclusion of ill persons. Guidelines
and procedures also are applied to universal precautions
which include surfaces and objects that have been
contaminated with urine, stool, vomit or blood; objects
handled by children; hand-washing sinks/faucet handles;
indoor surfaces on which activities occur; diaper changing
areas; the use of cloth/disposable diapers; toilet-training
chairs; bathrooms; bottles, nipples and caps; pacifiers and
thermometers; disposable gloves and wipes; carpeted
and uncarpeted flooring; mops; cleaning gloves; changing
tables; and the use of skin care items, disposable plastic
bags and waste containers.

Written health and hygiene protocol
that includes sanitation policies and
procedures

4.05.031

A planned schedule for cleaning and disinfecting is
established for toys and mouthed items, food preparation
and service areas (including tables and chairs used for
meals or snacks), eating utensils and dishes, washable
equipment and furniture, toilets, bathroom sinks and
water fixtures, potties, floors (non-carpeted), carpets,
wastebaskets, walls and ceilings.

Written cleaning and sanitation
schedules

4.05.032

All toys and equipment are properly washed and sanitized
after every use.

Written health and hygiene protocol
that includes sanitation policies and
procedures

4.05.033

School areas are maintained or adapted for children with
special environmental allergies or other environmental
health needs in accordance with recommendations from
health professionals.

Written food and environmental
allergy policy

4.05.034

Teachers, staff and children remove or cover shoes before
entering a play area used by infants.

Written health and hygiene protocol
that includes sanitation policies and
procedures

4.05.035

The playground area is safe, protected and secured by a
fence for the children who play there to be safe from any
dangers or hazards.

Written policy for playground safety
including the fencing of the entire
playground areas
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.036

Outdoor play is arranged so the adult must be able to hear
children at all times, must be able to see children with
a quick glance and must be able to physically respond
immediately.

Written outdoor facilities and
equipment safety plan to ensure
proper supervision of the children

4.05.037

The school supports outside play and learning by
providing defined spaces that support a diverse range of
experiences for children and provide a minimum of 75
square feet of area for each child outside at any time.

Written policies that support outside
play and learning and characteristics
of the preschool environment and
physical activity of young children

4.05.038

A playground safety inspector assesses documents and
certifies the quality of outdoor play spaces for all children
and identifies the strengths and needs of an existing play
space, which serve as a basis for setting priorities and
planning enhancements and improvements. A current
certificate of inspection is kept on file.

Current certificate of inspection
issued by a qualified safety inspector

4.05.039

A fully stocked first aid kit with a sufficient quantity of
supplies to meet the needs of the enrolled children is
available at all times. The school keeps an extra first aid kit
(one per child care group) available to accompany children
and facility persons on any field trip away from the facility.
Each vehicle in which children are transported also should
be equipped with a complete first aid kit and emergency
contact information for transported children.

Written health care policy statement
describing the content and
procedures for utilizing first aid
equipment

4.05.040

Preventive entry bathroom barriers are in placed to limit
access to bathrooms by unattended toddlers.

Written injury and illness prevention
plan

4.05.041

The school establishes policies to manage exposure on
high pollution days; implements individual management
of exposure to outdoor air pollution for sensitive students;
raises awareness of air pollution effects and symptoms
among school personnel, families and students; and is
prepared to respond to local situations other than smog
and particle pollution that may affect air quality.

Written environmental allergy policy

4.05.042

The classroom design promotes noise control levels
by implementing noise control solutions such as using
carpets and or acoustical walls and panels.

Examples demonstrating noise
reduction solutions, e.g., placing
acoustical walls and panels or
installing carpets
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INDICATOR 4.05 continued
The school maintains facilities, services, and equipment to provide a safe, clean and healthy
environment for all young children and staff.
CRITERIA

EVIDENCE

4.05.043

All school buildings and grounds are smoke-free. No
smoking is allowed on the school grounds or within sight
of any children.

Written policy that prohibits smoking
on the school grounds and within
sight of any children

4.05.044

The school maintains facilities that are free from toxins
such as pesticides, herbicides and other air pollutants.

Written health and hygiene protocol
that includes pest management and
other air pollutants

4.05.045

The school provides work facilities to teachers and staff
that contribute to a productive environment. The facilities
include a staff room where child care staff can have their
lunch, short breaks and rest from their daily duties with
adult-sized bathrooms, work desks and a separate teacher
storage area for personal belongings.

Current classroom layout and floor
plans

4.05.046

At least one staff member on duty shall hold current
certification in Infant/Pediatric Cardiopulmonary
Resuscitation (CPR) from the American Red Cross,
the American Heart Association or other certifying
organization, as recognized by the governmental or health
agencies. School personnel who teach special needs
children swimming and wading hold certification for that
activity, such as ASA Teacher for Swimmers with Disabilities
or Red Cross.

Staff certification in Infant/Pediatric
Cardiopulmonary Resuscitation

4.05.047

Infants unable to sit are held for bottle feeding and all
others sit or are held to be fed. Propped bottles are not
used at any time and toddlers and twos do not carry
bottles or any cups while walking or crawling.

Written feeding policies for infants

4.05.048

Sandboxes (if provided) allow for drainage, are covered
when not in use and are cleaned on a regular basis.

Written policies or procedures
ensuring health and safety during
sandbox use
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INDICATOR 4.06
The school regularly assesses and maintains all indoor spaces to be accessible to all young
children and adults; are ventilated, lighted and temperature-controlled; and the spaces that
primarily serve each age-group of young children have direct access to bathroom/washing
facilities, sinks and drinking water.
CRITERIA

EVIDENCE

4.06.001

Children’s toilets, sinks and drinking fountains are mounted
at heights that correspond to human dimensions for the
ages served and are in proximity to children’s indoor areas.
Adult and handicapped accessible toilets are available with
step stools available as necessary.

Written furnishings and equipment
guidelines

4.06.002

The school implements basic protective measures for
recently painted, carpeted, tiled or renovated areas
including proper ventilation and paint selection and
storage.

Written health and hygiene protocol
or maintenance protocol
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INDICATOR 4.07
Each classroom learning space has sufficient, usable floor space and size to support the creativity
and developmentally appropriate learning, growth, and development of young children, is highly
functional for program delivery, and encourages positive staff-to-child relationships.
CRITERIA

EVIDENCE

4.07.001

Classrooms are arranged by teachers and children in
predictable ways so that children can readily access
materials and know how and where to put them away.

Classroom and facilities Resource
Management and Development Plan

4.07.002

Teachers and staff intentionally and appropriately organize
and reorganize the learning environment in order to adapt
to children’s needs as they explore new concepts, sustain
activities and extend their learning.

Examples of classroom environment/
organization ideas, e.g., creating
classroom display areas or
implementing class promises instead
of "rules"

4.07.003

The school designs positive classroom environments by
creating comfortable spaces for children and adults to
converse and interact.

Written furnishings and equipment
guidelines

4.07.004

The school supports primary indoor activity areas through
defined spaces that provide a minimum of 35 square feet
per child and support a diverse range of experiences for
children.

Written policies and characteristics
of the preschool environment and
physical activity of young children

4.07.005

The school provides access to natural light in some indoor
areas to support the positive effect on health and learning.

Written policies and characteristics
of the preschool environment and
physical activity of young children
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INDICATOR 4.08
Each classroom/learning space has furniture, equipment and resources that are safe, clean, wellmaintained, adaptive, accessible and developmentally appropriate for the age group of young
children they directly serve, sufficient in number and organized in ways to support appropriate
and effective implementation of the program.
CRITERIA

EVIDENCE

4.08.001

Materials and equipment used to support the delivery of
the curriculum are age appropriate and child centered.
They represent the lives and families of the children
served and include materials that represent the broad
range of diversity found in society at large. Materials and
equipment support and challenge children’s learning
and exploration of concepts and ideas both indoors and
outdoors. The materials provide opportunities for children
to talk with adults and other children about their ideas,
promote self-directed use, reflect the current curriculum
focus, encourage the development of new interests and
skills, and meet the range of learning needs of the children,
including children with special needs (such as students
with disabilities and those in need of enrichment).

List of equipment and materials that
support the integration of disciplines
for the early childhood program

4.08.002

Materials and equipment used to support the delivery
of the curriculum for infants, toddlers and twos promote
exploration of items that interest them at their own pace,
offer risk-free child initiated experimentation and discovery
and provide opportunities for children to develop sensory
and gross motor skills through practice of these skills
supported by the adults.

List of equipment and materials that
support the infant, toddler and twos
curriculum

4.08.003

All furniture, equipment, educational materials,
toys, resources and activities are age, group size and
developmentally appropriate selected, available and
used to support the developmental needs and safety
of all children. All classrooms and their furnishings are
scaled and targeted towards the child such as child-sized
toilets and sinks; age and height-appropriate tables, chairs
and high chairs; cots, pads, mats or furniture labeled
and assigned individually to each child for sleeping or
napping; adapted or expanded materials and equipment
to accommodate children's individual needs. Classroom
furniture and materials are cleaned, sanitized and
appropriately spaced apart from each other.

List of equipment and materials
that support the developmentally
appropriate early childhood program

4.08.004

The school provides a secure and individual location for
each child and staff member’s personal belongings.

Written furnishings and equipment
guidelines
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INDICATOR 4.08 continued
Each classroom/learning space has furniture, equipment and resources that are safe, clean, wellmaintained, adaptive, accessible and developmentally appropriate for the age group of young
children they directly serve, sufficient in number and organized in ways to support appropriate
and effective implementation of the program.
CRITERIA

EVIDENCE

4.08.005

Teaching staff create an inclusive environment for
children with special needs by providing safe and durable
equipment, furnishings and materials that can be adapted
or expanded to accommodate the child's individual needs.

Policies or procedures to assure an
inclusive classroom/environment for
children with special needs

4.08.006

Developmentally appropriate indoor and outdoor
materials, toys, equipment and activities are used to
cultivate a wide range of group/individual activities, active
exploration, small and large muscle development, sensory
perception, creativity, reasoning skills and self-expression,
for all the different developmental levels children display,
and support curriculum goals and objectives in all content
areas. Toys and equipment are washed properly and
sanitized after every use and include multicultural and
nonsexist toys and books in good supply to promote,
accept and respect cultural and racial/ethnic diversity.

Furniture, educational materials and
equipment inventory that supports
curriculum goals and objectives in all
content areas

4.08.007

Teachers and staff encourage children to take
responsibility for their toys by providing open-low shelves
in well-defined areas where children can reach for toys and
put them away. Teachers rotate and adapt materials to
promote and extend children’s opportunities.

Written furnishings and equipment
guidelines

4.08.008

The school provides toys, equipment and materials to
meet the developmental needs and interests of children
enrolled and are supplied in number and variety to foster
each child’s interests and development.

Written furnishings, equipment and
materials guidelines that support
curriculum goals and objectives and
meet the developmental needs and
interests of children

4.08.009

The school sets clear pathways between areas and centers
and clear boundaries around centers to facilitate play and
work without interruptions.

Written policies and characteristics
of the preschool environment and
physical activity of young children

Copyright © 2014 AdvancED® All Rights Reserved

| 69

INDICATOR 4.08 continued
Each classroom/learning space has furniture, equipment and resources that are safe, clean, wellmaintained, adaptive, accessible and developmentally appropriate for the age group of young
children they directly serve, sufficient in number and organized in ways to support appropriate
and effective implementation of the program.
CRITERIA

EVIDENCE

4.08.010

The school divides indoor space into areas strategically
arranged to accommodate children individually, in small
groups and in a large groups. Spaces and classrooms
are child-friendly and child-sized; encourage autonomy
and self-expression; are structured yet flexible; and
are safe, secure and healthy. Teachers and staff can
monitor, supervise and adapt spaces to support growth,
development and learning in all content areas.

Current classroom layout and floor
plans

4.08.011

A comfortable and private place is provided for mothers to
breastfeed their children.

Policy on breastfeeding
accommodations for mothers

4.08.012

The school’s building and its facilities meet “barrier-free”
accessibility requirements that can be approached, entered
and used by persons with physical or sensory disabilities
and are incompliance with applicable governmental
regulations such as the Americans with Disabilities Act
(ADA).

Policies or procedures to ensure an
inclusive classroom/environment for
children or adults with disabilities
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INDICATOR 4.09
Indoor and outdoor equipment are safe and available to all young children, are developmentally
appropriate for the age-group, have appropriate surfaces to support a variety of types of
learning and play, and have impact material under all climbing equipment and swings.

4.09.001

CRITERIA

EVIDENCE

Developmentally appropriate outdoor play areas and
equipment are used to cultivate a wide range of group/
individual activities, active exploration, small and large
muscle development, sensory perception, creativity,
reasoning skills and self-expression for all the different
developmental levels children display. Additionally,
outdoor play areas support curriculum goals and
objectives in all content areas and include adapted
equipment and materials to address children with special
needs.

Written outdoor structures,
equipment and materials guidelines
that support curriculum goals
and objectives and meet the
developmental needs and interests of
children
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INDICATOR 4.10
Each classroom/learning space has multiple learning interest centers that are organized for
independent use by young children, support the learning activities of the instructional program
and the creativity of young children, and are well-equipped with materials supportive of the
purpose of each learning/interest center.

4.10.001

CRITERIA

EVIDENCE

The learning environment and materials are organized
to stimulate learning focused on exploration, discovery,
experimentation and experiential learning.

Examples of classroom environment/
organization ideas, e.g., make the
environment “print rich” or post signs
and symbols that show children and
adults what the environment offers
and that invite their participation,
reflection, conversation and play
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INDICATOR 4.11
Each classroom/learning space provides all children with safe and comfortable, cozy areas to
relax, rest or sleep that are continuously supervised by adults at all times.
CRITERIA

EVIDENCE

4.11.001

Teaching staff supervise infants, toddlers and twos by sight
and sound at all times.

School policy on supervision for
infants, toddlers and twos

4.11.002

Sleeping infants, toddlers and twos are supervised by
sight and sound at all times, even if other monitoring
processes such as video or sound monitors are used. Staff
must ensure crib sides are up and locked and that staff are
positioned so they can hear and see all sleeping children
under their supervision.

School policy on supervision for
infants, toddlers and twos
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INDICATOR 4.12
Each classroom/learning space has displays that are used effectively as a learning tool, are
developmentally appropriate for the age-group, are attractively presented with appropriate
content, portray the current learning activities and showcase children’s work and creativity.

4.12.001

CRITERIA

EVIDENCE

Teachers and staff create classroom displays that promote
children’s reflection, extend their learning and incorporate
children’s work in a manner that engages them in their
own work and the work of their peers.

Examples of classrooms displays that
incorporate children's work
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INDICATOR 4.13
The school provides support services to meet the physical, social and emotional needs of young
children that are integral to the educational program.
CRITERIA

EVIDENCE

4.13.001

Teachers work collaboratively with support professionals
and families to ensure children with serious behavior
issues have an individual plan to provide the necessary
support for successful integration and inclusion in
classroom activities.

Written Behavior Intervention Plan

4.13.002

Teachers share information regarding their observations
of infants’ progress with families and other appropriate
professionals who also are involved in the care of
infants. Teachers ensure they observe all confidentiality
requirements and only share information with the consent
of the parents or legal guardians. Teachers use information
based on their observations of infants’ progress to provide
experiences that support the infants’ continuous physical,
emotional, social, cognitive and language development.

Policies, processes or procedures
for documenting and reporting
development and learning

4.13.003

The school makes available to families a current listing of
community-based resources that may assist in the wellbeing of their children and family. The listing is based on
trends or patterns of needs as observed by school staff or
as requested by families.

List of learning support services and
student population served by such
services

4.13.004

The school implements clearly defined procedures for
appropriately communicating with agencies or services
about mutually desired outcomes or collaborative work on
behalf of the children served by both the school and the
agency or service provider.

Written procedures for
communicating with support
agencies and service providers

4.13.005

Partnerships or other types of professional relationships
are made with specialized consultants who may assist
children with disabilities or other special needs and their
families so that they can participate fully in the school
programs.

Signed partnerships (contracts) with
specialized consultants
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INDICATOR 4.14
Each child receives individual personal care by staff members who consistently promote the
child’s general well-being, nutrition, health and safety.
CRITERIA

EVIDENCE

4.14.001

Teachers and staff provide warm, positive and predictable
environments where children experience sensitive
and responsive caregiving that fosters mutual respect,
responsibility and affection between and among children
and staff.

Documented observations of
caregiving environments that foster
mutual respect and trust between
children and teachers and staff

4.14.002

Teachers and staff demonstrate caring, warm, supportive
and approachable behaviors.

Documented observations of teachers
demonstrating caring, warm and
supportive behaviors

4.14.003

Teachers and staff demonstrate throughout their daily
interactions their knowledge of the backgrounds, interests,
families and cultural context of the children they teach.

Documented observations of teachers
and staff integrating backgrounds,
interests and cultural contexts of the
children into daily interactions

4.14.004

Teachers and staff create a differentiated learning
environment in which children of varying abilities receive
assistance to progress toward increasing their personal
autonomy, responsibility and social understanding and
interactions.

Documented observations of
differentiated learning environments
based on children’s needs, growth and
development

4.14.005

Teachers and staff build strong relationships with each
child ensuring they are responsive, caring, consistent,
supportive and culturally sensitive to the individual needs
of each child.

Examples of relationships of teachers
and staff with children in support of
the individual needs of children

4.14.006

Teachers and staff provide individual routine care (e.g.,
feeding or toileting) to incorporate family practices and
cultural preferences as much as possible.

Examples of individualized routine
care demonstrating inclusion and
acceptance of family practices and
cultural preferences

Adults are provided comfortable seating to sit, hold and
feed infants. Furniture is placed in locations to avoid injury
to children who may be on the floor.

Written furnishings, equipment and
materials guidelines that support
curriculum goals and objectives and
meet the developmental needs and
interest of children

4.14.007
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INDICATOR 4.15
Arrival and departure routines focus on the care and well-being of each child and encourage
a daily exchange of family and school communications regarding the care, well-being and
educational progress of the child.

4.15.001

CRITERIA

EVIDENCE

The school has written procedures that address and
facilitate family and staff interaction as children arrive
and depart and ensure that all children are transported
safely and are accounted for before, during and after
transportation.

Written policies and procedures for
arrival and departure routines
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INDICATOR 4.16
The school provides services that support the counseling, assessment and educational referral
needs of young children.
CRITERIA

EVIDENCE

4.16.001

Teachers address challenging behaviors of children by
assessing the function of the behavior and engaging
families and other professionals to develop positive
behavioral support strategies and/or individualized plans
to address the behaviors.

Written Behavior Intervention Plan

4.16.002

Teachers and staff encourage families to become
advocates and make primary decisions regarding services
needed by their children.

Policies, handbooks or pamphlets
providing families with information
for advocating on behalf of their
children for services needed by their
children

4.16.003

The school provides and coordinates child-centered
learning support and referral services that meet the unique
learning, growth and all development needs of young
children and are designed to support the educational
goals and the families.

Written procedures for child centeredlearning support and referrals
to support agencies and service
providers

4.16.004

Through a multi-pronged approach, the school provides
reliable information and preparation to families about
transition processes to other schools/programs including
connections with other child care programs, services and
elementary schools.

Written protocol for child
centered-learning support and
referrals to service providers and
written procedures for ensuring
communication with families
regarding transition, enrollment and
preparedness at the next level

4.16.005

The school provides information to families to assist in
enrollment processes and transitions to other program
options.

Written transition plan for families

4.16.006

The school discloses information regarding a child to other
providers or agencies only with the child’s parent’s or legal
guardian’s written consent.

Policies for the written consent by
the parent/legal guardian to disclose
information to other providers or
agencies

4.16.007

Partnerships or other types of professional relationships
are made with agencies or other organizations on behalf
of the school and the children and families it serves.
Such partnerships and relationships provide assistance
or support in serving the needs of the children and their
families or further the capacity of the school programs.

Written partnerships agreements,
contracts with agencies or other
organizations on behalf of the school
and the children and families it serves
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INDICATOR 4.16 continued
The school provides services that support the counseling, assessment and educational referral
needs of young children.
CRITERIA

EVIDENCE

4.16.008

The school makes available to families a current listing of
agencies or consultants that may provide culturally and
linguistically appropriate support services to families.

List of child care resource and referral
centers

4.16.009

The school advocates for its children, families and
programs by creating awareness of the program and needs
to multiple community-based resources, organizations,
and agencies or other service agencies and entities.

Examples of awareness activities
about community-based resources,
organizations, agencies or other
service agencies and entities

4.16.010

The school programs include the use of neighborhood,
cultural, tribal, urban, suburban or other community
resources.

List of community resources
(neighborhood, cultural, tribal, urban,
suburban or other resources) and
partnerships agreements

4.16.011

The school provides families with current information
about community activities and events that support the
learning, growth, development and interests of children.

Examples of outreach strategies such
as educational materials, newsletters
or electronic link with resources
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INDICATOR 4.17
All children, families and staff experience an environment of reciprocal respect, trust and open
communication in a fair and just way, respecting the needs and characteristics of each individual
and promoting a sense of community, belonging, ownership and pride.
CRITERIA

EVIDENCE

4.17.001

Teachers and staff provide developmentally appropriate
guidance to assist children in learning socially appropriate
behaviors.

Examples of instructional strategies
focusing on socially appropriate
behaviors

4.17.002

An established communication system that includes formal
and informal strategies is established to create a warm,
respectful and welcoming school environment to learn
and understand families; is flexible in accommodating
parents/guardians and families; and provides a variety of
resources for parents/guardians to support their child’s
growth, development and learning.

Written parent/guardian
communication plan

4.17.003

Teachers and staff use a variety of techniques to mediate
any difficulties in interactions with parents/guardians and
address families in a language that the family understands.

Written policies or procedures
for mediation with families in the
language the family understands

4.17.004

Teachers and staff demonstrate caring, warm, supportive
and approachable behaviors.

Documented observations of
teachers demonstrating caring,
warm, supportive and approachable
behaviors

4.17.005

Teachers and staff provide recognition and encouragement
of children’s accomplishments.

Examples of positive guidance
strategies ensuring recognition
and encouragement of children's
accomplishments

4.17.006

Teachers and staff provide immediate, positive and
developmentally appropriate responses that adapt to the
emotional, cognitive, physical and social development of
each child.

Examples of positive guidance
strategies ensuring children's
developmental needs
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INDICATOR 4.18
All indoor and outdoor spaces are free from hazards and dangerous circumstances for young
children and adults, and adults actively remove and resolve hazardous conditions as they may
occur.
CRITERIA

EVIDENCE

4.18.001

The school promotes safe and protected outdoor play
areas by providing surface or ground under and around
playground equipment that is soft enough to cushion a
fall; surface is well maintained, kept free of standing water
and debris and is not allowed to become compacted; play
equipment is free of protrusion and entanglement hazards
with no exposed sharp edges or points that could cut the
skin; no entrapment openings are present throughout the
play space; natural or artificial shade structures provide
enough shade to accommodate the total number of
children in the classroom.

Written guidelines that promote safe
and protected outdoor play areas
including grounds, equipment and
sun protection

4.18.002

The school building is well maintained in order to prolong
the life expectancy of school buildings, its furniture and
equipment. Maintenance is a continuous systematic and
pro-active operation to prevent the need for repairs and
to keep the school building, furniture and equipment
in the best form for normal and safe use and to ensure
the use of the school building as a shelter in case of an
emergency caused by natural hazard events. The building
has sufficient staff and budget for proper maintenance.

Written guidelines for routine and
long term facility maintenance
including the building, equipment
and furniture

4.18.003

The school enforces a hazard-free and safe environment
for children and adults. The school looks for and mitigates
possible hazards such as unsecured rugs or scattered
toys and broken toys, desks or chairs with rough or sharp
edges. The school excludes the use of baby walkers. The
school also provides safety precautions that include secure
windows, monitored entrances and exits, working smoke
and carbon monoxide detectors, fire extinguishers and first
aid kits. The school ensures that children are protected
from electrical shock by covering and securing cords and
outlets.

Written school health and safety plan
or maintenance protocol

4.18.004

The school implements preventive choking strategies that
include identification and removal of choking hazards from
the children’s proximity.

Written school health and safety plan

4.18.005

The school enforces a hazard-free, safe environment for
children and adults by providing well-lighted stairwells
and corridors including emergency lighting. Regular and
emergency exists are clearly marked.

Written school health and safety plan
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Standard 5

Using Results for Continuous Improvement
The school uses data about the developmentally appropriate learning, growth
and development of young children and overall school effectiveness to guide
continuous improvement.
INDICATOR 5.01
Professional and support staff continuously collect, analyze and apply learning from
multiple data sources, including comprehensive and trend data about the readiness, growth,
development and learning of young children as well as instruction, program evaluation and
organizational conditions.
CRITERIA

EVIDENCE

The school uses assessment results from a variety of
assessment methods such as observations and curriculumbased checklists to support children’s learning and to
improve curriculum and instruction.

Examples on how assessment results
are used to improve curriculum and
instruction

5.01.002

Professional and support staff are trained in the evaluation
and use of data appropriate to their role and position.

Documented examples of
professional development activities
for all staff in the evaluation and use
of data

5.01.003

Information from stakeholder groups is included in the
goals, plans and processes for continuous improvement
and used in planning for stakeholder involvement and
community support in school programs.

Results of stakeholder feedback
and the uses of the results in
developing processes for continuous
improvement

5.01.004

The school establishes formal processes to collect, analyze
and use data from multiple sources such as comparison
and trend data, family and staff satisfaction data, student
learning data and program evaluation to evaluate learning
and organizational effectiveness. The data analysis
must occur at least annually and provide the direction
for leadership to develop goals for improvement and
communicate the results to families and the community.

Written description of the assessment
system and its purposes and
implementation

5.01.001
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INDICATOR 5.01 continued
Professional and support staff continuously collect, analyze and apply learning from
multiple data sources, including comprehensive and trend data about the readiness, growth,
development and learning of young children as well as instruction, program evaluation and
organizational conditions.
CRITERIA

EVIDENCE

5.01.005

The school implements a continuous improvement
process that establishes clear goals that are based upon an
analysis of data, have clear measurable objectives and are
linked to strategies and activities that include professional
development to improve the program and achievement of
learning expectations.

Written improvement plan that
addresses the achievement of
learning expectations

5.01.006

The school has a clear assessment system to collect,
analyze and use data to ensure that all program goals
and requirements are met and that these data drive
the evaluation of programs and measurement of the
achievement of the continuous improvement goals.

Written description of the assessment
system and its purposes and
implementation

5.01.007

Administrators, teachers and staff use assessment results
from a variety of assessment methods to support children’s
learning, growth and development; and to improve
curriculum, instruction and the effectiveness of programs
and school conditions.

Documented observations of the
use of assessment results to improve
curriculum, instruction and the
learning environment
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AdvancED Master Glossary
Term

Definition

accreditation

A voluntary method of quality assurance developed more than 100 years ago by
American universities and secondary schools, and designed primarily to distinguish
schools adhering to a set of educational standards

Accreditation Progress Report (APR)

A formal written detailed account of the institution’s progress in addressing the required
actions from the External Review team

accreditation status

A designation provided by AdvancED that helps further define the meaning of
accreditation

action research

An ongoing inquiry process conducted by practitioners to examine problems or
challenges in school settings

adult advocate

School-based adult who aids and/or assists a student for the purpose of improving his/
her academic progress and personal development by advising and mentoring

authentic assessment

A continuous evaluation of student learning based on pre-determined criteria, such
as a rubric, that requires students to demonstrate their understanding of content or
acquisition of skills in meaningful or “real-life” contexts

autonomy

The authority to make decisions without input from others

best practices

Classroom instructional and organizational strategies that have been demonstrated and
accepted by the professional community to be effective in improving student learning

code of ethics

A written set of principles for members of an organization that prescribes acceptable
behaviors that are in accordance with the institution’s values

collaboration

Two or more people purposefully working together on a shared goal

collaborative learning community

A practice or strategy whereby a group of students or teachers work together to
improve student learning

comprehensive assessment system

A system and process for gathering, managing, analyzing, and disseminating data from
multiple measures to guide and inform instructional decisions

content-specific standards of
practice

Instructional strategies that are recommended for improved student learning in a
certain subject area

continuous improvement

A collaborative and structured process that provides direction for an institution that
includes (1) its profile, (2) an identification of goals with measurable performance targets,
and (3) an identification of measurable objectives, strategies, activities, resources, and
timelines to ensure achievement of goals

critical thinking

Ability to question, analyze, conceptualize, synthesize, and evaluate information

cross-cutting themes

Unifying or dominant ideas

direction

The process or way in which an institution creates and fulfills its purpose

equitable

Making fair and impartial decisions for students, teachers, and stakeholders in the
context of the institution
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AdvancED Master Glossary
Term

Definition

examination of student work

The careful and close analysis of student work for the purpose
of making instructional decisions that result in improved
student achievement

exemplar

An example of sample work typically provided by a teacher to guide students during
their learning process

External Review

A process that is conducted on-site by a team of qualified and trained educators to
evaluate the school’s adherence to the AdvancED Standards for Quality; 2) assess
the efficacy and impact of the school’s continuous improvement process; 3) assess
the effectiveness of the school’s methods for quality assurance; 4) identify strengths
deserving of commendations and provide required actions to improve the school and
5) make an accreditation recommendation for national review

External Review Report

A report generated by the External Review Team based on data gathered from a school or
school system’s External Review

External Review Team

Nationally qualified and trained volunteer educators who are selected for their
expertise and fit to the school to assess the school’s adherence to the AdvancED
Standards for Quality

formal structure whereby each
student is well-known

Structured time or program in which a student meets regularly with an adult advocate
to discuss his/her academic progress and individual needs

formative assessments

A continuous process of evaluating student learning to make adjustments in teaching
to meet student learning needs

governing body

A group of people responsible for oversight and policy setting in a school or system

horizontal alignment

The coordination and arrangement of the curriculum and assessments for a common
grade level

individualized learning

Instructional strategies and learning activities that are modified for a student to meet
his/her academic needs

induction

A structured, formalized support system for beginning or new employees to the
institution

inquiry practices

A multi-step instructional process in which students define, explore, and discover
possible solutions to a problem where the focus is on the process rather than the
outcome

intervention

An intentional activity or strategy identified to meet goals
for improvement

learning expectation

A competency or skill level students should demonstrate
after instruction

learning, thinking and life skills

Competencies such as problem-solving, communicating, collaborating, leading and
respecting others that are integrated in the curriculum to prepare students for their
success in the future

like courses/classes

The same curriculum, program of study, or content provided for the same level or grade
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multiple assessments

A minimum of two teacher-made, common, and/or standardized forms of evaluations
used to gain information about student learning and to inform instruction

organizational condition

The way things are in an institution; often defined by its culture or climate

peer coaching

Planned, collegial interactions between two or more educators who observe and
discuss each other’s teaching practice in an effort to deepen their understanding and
delivery of instructional practices and to improve student learning

Performance Level

A component of the Standards and indicators that serves as a guide to help assess an
institution’s adherence to the Standards or the institution’s current reality

personalization

Custom tailoring of information, instruction, or the curriculum to the individual student

professional staff

System or school-based employees that are required to have a specialized certificate,
license, or college degree to function in their positions and who have responsibilities that
impact student learning

profile

A description of the institution’s students, their performance, school effectiveness and the
school and community contexts for learning

protocol

A procedural process, strategy or method for examining, usually collectively, a practice
or a product such as student work

purpose

The reason an institution exists as defined by a mission, beliefs, values, philosophy,
learning competencies and/ or goals

readiness and success at the next
level

The preparation and degree of achievement students must demonstrate for
advancement to a subsequent grade level, program, or instructional level

reliability

An assessment’s degree of consistency to measure student performance each time it is
administered

school

An educational unit including any public, private, proprietary, not-for-profit, pre-K to 12,
high school, middle school/junior high, elementary, special purposes, supplementary,
charter, distance or international entity

school leadership

The principal, school head, or other persons who contribute toward the purpose and
direction of the school and enlist and guide teachers, students, and parents toward
achieving common educational goals

school personnel or school staff

Employees of a school who are required to have a specialized certificate, license, or
college degree to function in their positions and who have responsibilities that impact
student learning

school system

A public or private educational unit of schools administered together for the purpose of
providing education

Self Assessment (SA)

The continuous and collaborative process for an institution to use the standards and
indicators as a guide for improvement and a determination of its current reality

stakeholder involvement

Staff, students, parents, community members and others who have engaged in various
forms of decision-making in a school or in the system
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stakeholders

Staff, students, parents, community members and others who have a vested interest in
the institution

Standard statement

Each of the five Standards written as one sentence

standards-based report card

A summary of a student’s progress in achieving a stated set of learning criteria

student engagement in learning

The willingness of a student to fully participate in the learning process or instructional
activity

support staff

System or school-based employees who provide assistance to the professional staff,
students and community members and have responsibilities that do not require
a specialized certificate, license, or college degree (e.g., clerical, custodial, school
nutrition)

system

An interconnected set of elements that is coherently organized in a way that achieves
something; a system must consist of three kinds of things: elements, interconnections and a
function or purpose

system personnel or system staff

Employees of a school system who are required to have a specialized certificate, license,
or college degree to function in their positions and who have responsibilities that
impact student learning

systems thinking

A discipline for seeing whole; a framework for seeing interrelationships, for seeing
patterns of change rather than static “snapshots”

technology as instructional
resources

The use of a variety of technological media to support instruction, increase student
engagement, and improve student achievement

technology as a learning tool

The use of technological media for the purposes of engaging students in the learning process
and increasing student achievement

term accreditation

The length of time AdvancED grants for an accreditation cycle

trend data

Factual information, numerical or narrative, that conveys patterns or directions about
student learning, instruction, and/or organizational conditions

valid

An assessment’s degree of consistency to measure what the assessment was designed
to measure, such as specific content
or skills

values and beliefs about teaching
and learning

Strongly held convictions shared by the institution’s staff that guide and inform
curricular, instructional and organizational decisions and improvement planning

vertical alignment

The coordination and arrangement of the curriculum and assessments across grade
levels

Copyright © 2014 AdvancED® All Rights Reserved

| 87

9115 Westside Parkway
Alpharetta, GA 30009
888.41ED NOW (888.413.3669)

w w w.advanc-e d.org

